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Abstract

This paper examines Arabic majors use of conjunctions in their essays both in the application
(qualitative) and frequency of conjunctions used (quantitative). The essays serve as a corpus
for this study where conjunctive use and misuse among learners of Arabic are described and
how certain combinations of words are preferred. Sketch Engine was employed to track the
frequency of conjunctions used and to identify the concordance lines of Arabic conjunctions
and the collocates. A simple frequency counts reveals that out of more than 83 conjunctions
available in Arabic, only 48 were used and the rest 35 were not employed at all by the students.
However, the use was not necessarily correct. There seemed to be a confusion in the
application of these conjunctions, particularly those which carry similar meanings with the
ones in L1. Another problem with its usage lies in the use of collocations; where translation of
L1 was applied to the Arabic conjunctions. Mother tongue interference could be the reason
for the confusion since direct translation of the word can be used in the same context, but the
contexts of their applications are different. This study highlights the need to focus on these
errors when teaching Arabic to second or foreign language learners.

Keywords: learner corpus, collocation, Arabic conjunctions, mother tongue interference,
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INTRODUCTION

The advance in educational technology has made it possible for learners to submit
their works to the teachers online; somehow many teachers did not make full use of
the technology in the teaching and learning exercises until the Covid-19 hit the world.
The pandemic has negatively impacted everyone and all sectors around the world.
The education sector was inseparable where schools and colleges were closed.
However, the crisis had left some opportunities particularly where most education
systems had obliged to adopt alternatives to face-to-face teaching and learning.
Students and teachers alike accepted online teaching and learning as a new norm.
Answer scripts and assignments were among other assessment tools that had been
submitted online; and this had become an advantage for the language researchers as
their works could be compiled as learner corpus.

Studying learner corpus interests second language researchers as it is an
evidence-based approach to language teaching where it provides a useful resource for
them to gain concrete evidence and a wider perspective on learners' inter-language
acquired during the process of language.

LITERATURE REVIEW

There are several studies conducted on the use of conjunctions in essays produced by
French EFL/ ESL students (Granger & Tyson, 1996), Chinese (Meisuo, 2000),
Japanese (Narita et al., 2004), Taiwanese (Lai, 2008), Libyan (Hamed, 2014), Iraqi
(Darweesh et al., 2016), Malaysians (Nuruladilah, 2016), Saudis (Alsharif, 2017;
Abumelha & Alyousef, 2019), Arabs (Basheer, 2019), Tunisian (Ons Abdi, 2021) where
overuse, underuse, and misuse have been reported, with overuse being the most
predominant, leading to problems of coherence or readability of the discourse (Yeung,
2009; Mahmoud, 2014).

A corpus-based study on the use of conjunctions among Japanese EFL learners
has been conducted by Narita et al. (2004) and it was observed that conjunctions such
as ‘for example,” “of course,” and ‘first,” have been overused whereas ‘then,” “yet,” and
‘instead” have been underused. Lai (2008) compared the use of conjunctions in the
writings of skilled and unskilled Taiwanese EFL undergraduates. His quantitative
findings revealed that the unskilled learners applied conjunctions more frequently
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than the skilled ones. Both groups applied conjunctions appropriately. However,
wrong use was observed in some conjunctions such as “furthermore’, “in other words’,
‘besides’, ‘on the contrary’, ‘nevertheless’, ‘by contrast’, ‘hence’, ‘therefore’, and
‘because’.

Hassan (2004) described the wrong use of connectives among Malaysian AFL
learners appeared mainly due to the interference between L1 and L2. However, little
work has been done based on second or foreign language learners of Arabic written
works, let alone concentrating on Malaysians Arabic major learners and far less work
has been undertaken investigating conjunctive use and collocation behaviors among
them.

This study is mainly focused on the use of Arabic conjunctions among
Malaysians L2 learners. It aimed to investigate the capabilities of Arabic major
students of the use of conjunctions through their writings and to deepen the
understanding on the collocational awareness among them. Besides, it provides
accurate descriptions of conjunctive use among learners of Arabic, and how certain
combinations of words are preferred.

METHODOLOGY

This is a corpus-based research. Sixty essays produced by Malaysians L2 Arabic
learners were collected and compiled as learner corpus for this study. The size of the
corpus is about 24000 words and was built by using Sketch Engine software available
online (https:/ /www.sketchengine.eu/).

The learners who provided the data enrolled in the “Computer Applications in
Language and Literature” course, offered by the Department of Arabic Language and
Literature in one of the universities in Malaysia. They were predominantly in their
first and second year of Arabic major degree programme with 97% of them
Malaysians. The students were requested to submit a comparative essay of not less
than 400 words entitled: Studying abroad is better than studying locally. They were
instructed to write the essay on Microsoft Word on the first day of class without any
help from native speakers of Arabic.

It is worth mentioning that this is a regular exercise taking place every semester
which serves as a reference for the instructor to refer to for the purpose of checking
the authenticity of the students” written works throughout the semester; particularly
their language use.

The main reason for this approach among others is when Al text generators
software begin to gain significant dominance in the market; where undetected
language barrier text can be produced. Simonsen (2021) is in the opinion that “Al
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writing technologies seem to be highly relevant in language classes just as the
calculator was in Math classes 50 years ago”.

Another threat faced by instructors is a high dependency on the internet
resources among the students; where the tendency to copy and paste the content of
the web pages is very likely. Oftentimes, the written works submitted to the instructor
contain no language mistakes, however the errors were detected in the conclusion part
of the works where usually the students write it on their own; or when they
communicate with the instructor and their language is very hard to understand.

The essays collected for the purpose of this study could be considered as
authentic data because the students were not requested to produce them using certain
words or structures. Data authenticity is a factor that has to be considered in data
collection for learner corpus. The essays were then sent to the instructor of the course
through the university’s Learning Management Platform called i-ta’leem. The learners’
role ended at the point where their essays were submitted to i-ta’leem and the rest of
the procedures were handled by the instructor. Each essay was given an ID number
and uploaded to Sketch Engine as learner corpus by the instructor. Mistakes have
been retained in all the essays included in the corpus. The average length of the essays
is about 400 words.

This study applied both quantitative and qualitative approaches to examine the
use of conjunctions. Wordlist of learner corpus was generated by Sketch Engine in
determining the frequency of conjunctive use in the learner corpus. For the purpose
of analysing the actual application of Arabic conjunctions in context and examining
closely the word combinations produced by the students, the concordance lines are
applied. The lines are also helpful in identifying the recurring patterns of words
combination occurred in the corpus.

Arabic Conjunctions

Combined words that signal a logical connection between ideas are classified as
conjunctions. They are not single words, or a repetition of word but rather among
other grammatical devices used to realize cohesion and textuality of a discourse.
Conjunctions function as a driver who guide readers of where the writers are and the
locations that they are heading to. Arabic conjunctions are normally found as a result
of the following combinations (Hassan, 1999):

noun +noun

noun +preposition

noun + preposition + preposition
noun + preposition +noun
preposition + preposition

SAR N
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6. preposition + preposition +preposition

7. preposition + preposition +preposition + preposition
8. preposition + preposition + preposition + noun

9. preposition + preposition + verb +preposition

10. preposition +preposition +noun

11. preposition +preposition +noun +noun

12. preposition +noun +preposition +noun

13. preposition +preposition +preposition +noun +reference
14. preposition +noun

15. preposition + noun +noun

16. preposition +noun +preposition

17. verb + noun + preposition + preposition

18. verb + preposition +noun

The table below shows examples of different combinations of words that form Arabic
conjunctions.

Table 1. Words Combination that Form Arabic Conjunctions.

No. Words combination Examples of Conjunctions
Uil 83in
el «;“}l

1. noun +noun

| J:\_-J s
2. noun +preposition :
<L

-

ol el

3. noun + preposition + preposition 13) 3] agdll
SHL e
ells J) L)
QT <
ol Yl
Lot

4. noun + preposition +noun

reposition + preposition £
prep prep o e

ol dl
Y
13 9

3

O &> (e
preposition + preposition SR
+preposition o) S

Ot o
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No.

Words combination

Examples of Conjunctions

YY)

preposition + preposition
+preposition + preposition

Rt
Il sl e

preposition + preposition +
preposition + noun

s d] Loy

preposition + preposition + verb

O 13 Ll

10.

preposition +preposition +noun

iy Jal e /i ol e

el s

Julbys

SR
Loses Yy

elals

iy

IS

11.

preposition +preposition +noun
+noun

JBN davas
Jis T ges

12.

preposition +noun +preposition
+noun

TR
el J) Lyl
ey e SV
alld Je Bgdey

13.

preposition +preposition
+preposition +noun +reference

4 13l

14.

preposition +noun

o=
JaJ
SRV

3 38

I3 ae
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No. Words combination Examples of Conjunctions

(o b (s
ol it J)
I3 sty
Taae ouSally
15.  preposition + noun +noun Jsill s g
A e
Lo ¥
Al dl
JLT Ja e
e plys e
e polls

9*
Ol daul

16.  preposition +noun +preposition

verb + noun + preposition +

17. i
preposition

RINTEREN

18.  verb + preposition +noun dd e o)

Therefore, conjunctions could be considered as a type of collocations as they
are pre-fixed patterns of words combination made of two to five-word combination
consisting of noun, preposition and verb.

English conjunctions carry a variety of meanings: additive, adversative, causal,
temporal, clarifying (Halliday & Hasan, 1976), on top of those, the Arabic conjunctions
bear two additional meanings: hypothetical and limitation if attached to a complete
sentence (Hassan, 1999). Depending on the context of use, conjunctions may have a
strong tie with the sentence that comes before or after them.

Table 2. Meanings of Arabic Conjunctions (Hassan, 1999).

Arabic Conjunctions Meanings
elld J) 8l [ells J) syl
oSalls (Jllsy celld o (S5 iy ple celd My celld ilan
de 8als ld e u) s 548 3 Jeo BoNey ISy puain
oo Mad VA /LAty / Jsill dadag/ Jsill oA celld
1309) selll cnm 3 ST lais cpuSall s cgpm p o ST Adversative
iy (doladly cellal datig daa Jal oo dal daal celld ¢l
4 1agly oo L epd Ooms

Additive

Causal
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Arabic Conjunctions Meanings

Mate (Leaie (Lbls e QLC.J-\U ‘a:i c&\_;“ ;‘J:\Ai\_g Temporal
de b o ells () 8Layl jaas AT Jaes aSBIL IS U
al.!& Jl L63 c..\.:s Y\g ‘J‘A‘

o amy W Ylg d3] oL + L 13] e olS 3] Ll est Wl Hypothetical
Grund add Limitation
RESULT AND DISCUSSION

The results of the analyses are divided into three categories to give accurate patterns
of conjunctive use among the learners:

1. frequency of conjunctive use,
2. description of the conjunctive use according to the meanings,
3. investigation of its misuse and preference of word combination.

Category no. 1: frequency of conjunctive use among learners of Arabic

It was shown that there were 241 conjunctive occurrences in the entire learner corpus.
Every student employed at least one conjunction in their writing with an average of
4.016 of conjunctions being used in all the essays. The maximum number of
conjunctive uses is 15 and the min is 1. Table 3 describes conjunctive use in the learner

corpus.
Table 3. Distribution of Conjunctive Use in the Learner Corpus.

No. of conjunctions employed in the entire corpus 241
Frequency of correct use of conjunctions 178
Frequency of wrong use of conjunctions 63
Maximum no. of conjunctive use in one essay 15
Minimum no. of conjunctive use in one essay 1
Essays with no conjunctions at all 0
Average use of conjunctions in the entire corpus 4.016

It has to be mentioned that there are about 83 Arabic conjunctions available in
the Modern Standard Arabic, out of which only 48 were used and the rest 35 were not
employed at all by the students. It was observed that there were a number of preferred
conjunctions among the learners. The frequency of conjunctive use was gauged by
five scales: always, very often, sometimes, rarely and never. Table 4 shows the
definition of scales adapted by the study:

328



AFAQ LUGHAWIYYAH, 2023, 1(2), 321-339

Table 4. Definition of Scales Used in Describing the Frequency
of Conjunctive Use in the Learner Corpus.

Scales No of occurrence in the entire corpus
Always 26-15 times

Very Often 12-7 times
Sometimes 6-4 times

Rarely 3-1 times

Never Not being employed at all

There are 6 conjunctions that have been highly employed by the learners as
illustrated in Table 5; followed by Table 9, 10 and 11 that illustrate examples of Arabic
conjunctions used by the students according to the scales defined in Table 4.

Table 5. List of Conjunctions that Have “Always” Been Employed by the Learners.

Frequency Conj llxgction Conjunctions
26 1 elld J) A8l /elld J) Lyl
25 34 IRy
23 18 ey alas
19 19 Loda [ LaVadly/ Jsill Loty / Jsill duada”
18 6 38
15 60 (JBL Josww Je (5

The conjunction: "<l ) 48L=YL 5" is the most frequent one applied by the students as
shown in Table 5; and Table 6 illustrates how the conjunction was applied in the
students” essays; both in the correct and wrong use.

Table 6. Examples of the Use of "<l I &L=yl " Among the Students.
Leftcontext ~ KWIC  Right context
b e o, alll 8lspe o alall @Sy Lle Joeandl g0 Jol J iy I @8Lal <s><s/>. (o3l Ll |
035 9 U 48 (s (5Sed , B 33 s a3l 5 @lall callas 151, s Il dsLal <s><s/>. sl gols
65 s o (5531 DBl al g iy Ol gabriai o 4 3 Gl e ALl g<s><s/>. dysdaidl 4
sl Jol e 5316 8> 8 13> dage d8ymall g @lall BIS, <3 LI @3l 9<5><s/>. b i g,
L auilSol , Ll g<s><s/>. 33l 3 (e dole wiloglao S elld Lle dLal (S g dmolall L6 L
>, degiio Al (o dalise ped o Gelalizy w goladl ddlall, s LI dslsl g<s><s/>. daslal ol
O @ 5> Cadgi 3 o udl o Ll g<s><s/>. oo dlas g dsymall @5Lsl O syl Jols g 5,Sall
I Jasw w G2els b J dols Sl g bl guas Bls, w3 @8L31 Li<s><s/>. o
e ol 2y g Bauasdl Suadl e Cow ol s Lells CJlall, @iy 1 dilsl <s=<s />, P&t g
alall &Sy o ol O U, sl J ol o wosdl g 33531 ells LI @Lal <s><s/>. oyl a1
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It was observed in Table 7 that, "<ld" was rightly employed by the students.

Table 7. Examples of the Use of "<ld" Among the Students.

L =ft context EAMNTC Right context
rols e oS il Bolgandl s J=s><sf> a6l elsdl e cels Sagieal

c dxma=ldiyes e (Jasi, Uiy J<s><S5/>. am g0 bikasl a6 aiS g, @
lowwsaa Sl codliall gulaiiey . s ], dalise diaysls o Oeleleiy o Jodaasy
i><s/>. oo JUall 950, I3 (] dausbsgizaid 9<S><S/>. (gl Auslie
—SlEl conllall o judS sogs U os<ss> s> @llall slsil gaes 0 b b
% Lo azo Ol OsSe Bl wlld ] 9<S><S/>. 3=l Glogll 5 I3g=2ge o s
zolodl o dladl e Lo sl =3 ], 823zuiell LisgloiSall g dalgall jume oo
podl laa (5 wonllall Gl (55 s Jod, s ), @lell (5 dxsll Ll Lass g5l
ol SGgogds wonliall e xS, A J=sE><si>. duuolsdl Aadlall 2 n dS,c
T e Wil Gl 325, s J<s><s/>. Guidlell see J Laul 5 Gl
podl laa 8 Conllall 5l (g5 w3 Joed, s ), elell 8 dyll U Las ggl

The conjunction "<l xilay" is among the most frequent one used by the students,
however the application is not necessarily correct as captured in Table 8 below:

Table 8. Examples of the Use of "<l cxilay" Among the Students.

Left context KWIC Right context

2l O ealSn LIl Oxall Go ol Wis , s (ails L g<s><s/>. doyall dalll L5 lg=ll Lo
Zleall L3 1o daslal L6 dpsloall Gl s QI cails O g<s><s/>. cilshall g, &)l Sl
2 gt b dnss daball J BlSe Gl douaell cll3 Ul ails 0<5><5 />, pasauall sl g3
iS)lae gawed Liguw disylall 63 L, pleill Jol oo wails 1w 9<5><5 /> el duidl Lo g wodlolaall
s adlas gl bsle oy Gl oy Lasl e g, s cils o g<s><5 />, lboil guas (o 3> clé
<g >, dalisell Gavasdll axgy daelzdl ed, s il o gesEes > el jud g, 048l g, Cuda
59, gaall L8 Ll §B 9 GoiSuwy (pill, Wby Ll o 9<5><5 >, il g, Cudasadall g, B
all g Jlall Gz (o goizall 20 (oiglan o ld cils ) chasll g plindl go pglall g ljuadl g
e sei Oilladod] Geeladl Odlall whhliy , el ol o 9<s><s >, dodl clds , wluddl b
1 ds) g &juloidl &gl alasiuwl J Llodl Dlall, clls Cails L 9<5><5/>. duyall 48) O (el oo
9 eleio &b (o dawlg &yod wnllall wlley , clls aily <s><s/>. Jool 0 a3 3 nllall ¢

31 ol oy ol Gball 2ol L3 oMl Gy il L3<s><s/>. obgll )l L5 Lo Jskall

Table 9. List of Conjunctions that Have Often Been Employed by the Learners.

Frequency Conjunction ID Conjunctions
12 62 Wie /Yiay
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s

11 45 Iaals

8 3 ey Je o)
7 41 elli<

7 46 Y

7 78 INE

According to Table 9, there are 6 conjunctions that fall under ‘often’ category.

Table 10. List of Conjunctions that Have “Sometimes” Been Employed
by the Learners.

Frequency Conjunction ID Conjunctions
6 5 ol el Yy /ela W
5 2 el e B0l
5 25 oo gk de [ o piolls
5 36 dal daying
4 15 Sy
1 17 A5 () ke J)
4 83 Losas Y

Table 11. Samples of Conjunctions that Have “Rarely” Been Employed

by the Learners.
Frequency Conjunction ID Conjunctions
3 9 oe duad
3 50 Lol
3 79 Jot bl
3 82 Lalsy
2 4 oA Lals ey
2 12 Julbs
2 13 ol LS
2 81 ot puuad
1 oIS e
1 ol Las
1 10 L plo
1 14 T piSally
1 16 el e Bgdley
1 20 Jodll 8gdn
1 21 o
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Frequency Conjunction ID Conjunctions
1 22 odld e Sady
1 23 ——
1 35 3 dal oa [13a dol o0

There are conjunctions that have never been applied by the students as illustrated in
Table 12:

Table 12. Samples of Conjunctions that Have “Never” Been Employed

by the Learners.

Frequency Conjunction ID Conjunctions
0 11 el e (S
0 24 ol Yl
0 26 osSadl s
0 27 Lo
0 28 ol xé
0 29 o> 3
0 30 13| gl
0 32 Al
0 37 Juolally
0 57 SAL e
0 75 1319)

0 76 s
0 77 A S

Category no. 2: description of the conjunctive use according to the meanings

A deeper analysis of Arabic conjunctions based on the meanings: additive,
adversative, causal, temporal, clarifying, hypothetical and limitation described earlier
shows that ‘additives’ are by far the most frequent ones employed by the students
regardless of the correct use or misuse, followed by ‘clarifying’ and ‘temporal’.
‘Limitation” and ‘causal’ conjunctions were found to be much less frequent, and the
least frequently used were ‘adversative’. It was observed that the rank order of
conjunctive meanings employed by the learners are as follows:

Table 13. The Rank Order of Conjunctive Use According to Meanings.

Rank No of occurrences Meaning
1. 88 Additive
2. 81 Clarifying
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3. 31 Causal

4, 21 Temporal
5. 15 Limitation
6. 5 Adversative
7. 0 Conditional

There are a number of conjunctions that have been applied correctly by the students
in terms of meaning and words combination.

Table 14. Varity of Conjunctive Meanings Applied Correctly in the Learners’ Essays.

Frequency Conjunctions Meaning
26 iy J) s /ells J) syl Additive
25 ellal Clarifying
23 eIy Ll Additive
19 JLadally/ Jsill donlag/ Joill Lads  Additive

Laa”

18 eIy 348 Additive
15 (JBL Jovw Je (s Clarifying
12 Wie /Wiag Clarifying
11 Iaals Temporal
8 eIy e 0 Additive
7 i Additive
7 Y Temporal
7 N Limitation

Category no. 3: investigation of the misuse of Arabic conjunctions among the learners

Generally, with increased proficiency, L2 learners tend to demonstrate their ability to
utilize conjunctions to infer logical relationships in extended discourse (Geva, 1992).
It was discovered that the average use of conjunction is 3 per essay; although all the
students attempted to incorporate conjunctions in their writings, the main problem
with its usage lies in the accurate use of collocations of the conjunctions.

The analysis revealed that, out of 241 conjunctive occurrences, 25.31% (61
occurrences) were wrongly applied by the students. It was observed that the students
failed to choose the correct combination of two or more words, and the results
supported what was noticed by (Fan, 2010) that this is due to the students’
unawareness of collocational properties in vocabulary. Table 14 shows the wrongly

used conjunctions in the learner corpus.
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Table 15. Conjunctions that Have Been Wrongly Applied by the Learners.

Wrong use Arabic Arabic Conjunctions .
. . . 1 Meaning
frequency Conjunctions applied in the essays
ey 548 el aay
16 e T additive
ells s
Ll
elld o BLayl
el J) Byl el e Lils)
13 / - . additive
elld J) Ll el e L)
el3 Byl
el Bl
Ik R9
. Ay
9 el . clarifying
el aay
el
: ells J alaas
5 el alas clarifying
e dl
LAl
Lol
Lata g/ Jsill Lot Jsdll Lada G
5 JLaNally/ Jsill LAl G additive
LA’ daally,
Jsill Lada
LaNall G
5 il daaing dndeg causal
3abinll &
3 i Je 8ol i additive
dabs
3” A Q. L.)’A
2 O as . . additive
i e Yas
lld al s
2 e pt o pl Il ) adversative
0o ady de [ oo pdslls A3 a2l
2 Wie [YWiey afieg clarifying
3 e 3 elld g additive

Category no.4: preference of certain word combinations by the learners
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Findings showed that when learners encountered a collocational problem, they tend
to resort to one of the strategies of lexical simplification: synonym, avoidance, transfer
and paraphrasing (Granger, 2003). Synonymous happens when a synonym
substitutes a particular word of an actual conjunction. Avoidance refers to a strategy
that omits or adds a new word to an actual conjunction. If there is an element of L1
lexical transfer in the use of conjunctions, the strategy could be considered as transfer.
Paraphrasing occurs when the same number of words combination of a conjunction
is retained with an element of word substitution.

Table 16 provides examples to illustrate each category of the four strategies
applied by the students (adopted from Granger’s):

Table 16. Examples of Wrong Use of Conjunctions.

Correct collocations Problematic Collocations Strategies Applied

Ll /elld J) Loyl Llayl, Avoidance
3 I ol e BLAYL Paraphrasing
’ e Paraphrasing
ol e L2 Paraphrasing
dld e dils) Avoidance
el eyl Avoidance
KRR -
el e o) OIRINE Avoidance
ey Je B0l 3absll @ Avoidance
5L Avoidance
ey 568 eIy aayg Synonym
Ald s Transfer
elld Ll ey JI olaa Avoidance
als Ul Avoidance
Oe Yas Aliad e Paraphrasing
ell3 Je Wun Avoidance
Laay/ Joill dada Layall Avoidance
Laaalls/ Jsl Lol Avoidance
o Avoidance
Joll s & Transfer
LaNall
Jsdll 85dm Jsdll 3sdm 35 Paraphrasing
A3 e ply Je i ag Paraphrasing
BIRPESNIN Paraphrasing
iy wals J) s J) Avoidance
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Correct collocations Problematic Collocations  Strategies Applied

Iy pe Transfer
GIRY 3 ey Avoidance
el Paraphrasing
o Transfer
el aa Transfer
el s
il daiig Al o Synonym
ia g Transfer
Synonym
diasdes
Wi aliag Transfer
JBl 3 Transfer
dnoliy Lalally Avoidance

Wrong use due to “synonym”

There seemed to be a confusion in the application of some of the conjunctions
particularly those words that carry similar meanings in L1- since conjunctions are
word- combination linkers-. It was observed that learners substituted a particular
word with its synonym of an actual conjunction. The findings reiterate what was
discovered by Lombard (1997) that major mistake found in the learner corpus is the
use of a near-synonym where lexical transfer occurs. For example, "+uée 5" was used
instead of "dld daxi 5", where "4asi" is translated to "4wic" in Malay.

Wrong use due to “avoidance”

Avoidance refers to a strategy that omits or adds a new word to an actual conjunction.
The findings in this study support that mere exposure to collocations does not usually
lead to their acquisition in Najda, Collocation, p 5). For example, the conjunction
“elld culay” is highly employed in Malaysian Secondary Arabic Textbooks but has been
wrongly applied in students” writings; e.g. <13 | s where another preposition of
“ V" was added.

Wrong use due to “transfer”

Mother tongue interference could be the reason for the confusion since it was observed
that direct translation of the word was used in the same context. For example: +Lia s was
employed instead of 34«5 A reason that may account for this is the aspect of
intralinguistic transfer. In Malay when things are exemplified, the word ‘misalnya’ is
used, which is a combination of root word ‘misal” +'nya’ (reference); “missal” is a
Malay word originated from Arabic. Learners may transfer the word directly to
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Arabic together with the ‘reference’ “nya” as used in Malay. This may explain why
such a pattern is found in the learner corpus.

Wrong use due to “paraphrasing”

Paraphrasing occurs when the same number of words combination of a conjunction
is retained with an element of word substitution.

Avoiding unfamiliar collocations, learners tend to use high frequency words
acquired prior to joining the university. It was observed that the students failed to
choose the correct combination of two or more words; especially when it involves
preposition, as a result they picked up any prepositions that they are familiar with
and tried to substitute it with what they forgot. For instance, a conjunction ! 4L=yL
<lld were quoted as (» 4l (e dila) | &l &l where the preposition ! was replaced by
o=, It was noticed that this is due to their unawareness of collocational properties
in vocabulary (Fan, 2010).

CONCLUSION

This study has attempted to delineate the use of connectives among Arabic majors.
Examining the conjunctive use identified in the learner corpus, it was noticed that the
right use outweighs the wrong use. This finding indicates that the learners were
competent in the use of conjunctions.

However, there are several factors contributing to the wrong use. Some of the
Arabic conjunctions carry similar meanings with the ones in Malay but the contexts
of their applications are different. Therefore, the confusion arose leading to the wrong
use.

Another problem lies where translation was applied to the Arabic conjunctions.
Mother tongue interference could be the reason for the confusion since the direct
translation of the word can be used in the same context. The errors in translating and
selecting appropriate Arabic words for proper use was probably due to inadequate
exposure to Contrastive Analysis in the second language acquisition process where
students would be unable to compare and contrast the differences between the
vocabulary aspects between the L1 and L2 words (Pramela & Oh, 2020).

It is high time that a lesson on Arabic conjunctions be developed and
introduced to L2 advanced learners. To date, there are only a few references available
on the subject matter and as a result, the students are not properly exposed to different
varieties of Arabic conjunctions let alone to apply them correctly in their writing and
speaking. But exposure alone does not guarantee the right application of the
conjunctions as described in the findings. Therefore, this study highlighted the need
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to focus on the most commonly used conjunctions with a special attention to
collocations.

Emphasis should also be stressed on errors in conjunctive use when teaching
Arabic to second or foreign language learners, irrespective of their level of proficiency;
this is because it was noted in this study that Arabic majors who are supposed to be
highly competent fall into such mistakes.

Thorough analysis should be carried out in the future focusing on “language
transfer” or the influence/ interference of mother tongue (L1) to the target language
(L2), particularly on conjunctive use. This is not new, but teachers have to apply
effective strategies that best suit the targeted learners to overcome the issue. Learner
corpus should be predominately used in teaching and learning of second or foreign
language. This is particularly relevant for error analysis studies where learner corpus
record language production systematically.

There are about 35 conjunctions that have never been applied by the students
but it should be underscored that comprehension is not affected without conjunctions.
That kind of pattern may arise when learners do not have the necessary knowledge
and mastery over the use of Arabic conjunctions which is true to some extent with
regard to the data of this study. This study reiterates that students must be exposed
to concordance lines of each conjunction where the semantic, stylistic and syntactic
properties are clearly observed and comprehended (Yen-Chu Tseng, 2006).
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