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Abstract 

 

This study investigates the types of errors made by students in using al-ḍamīr al-muttaṣil (attached 

pronouns) when constructing subject and predicate sentences in Arabic. Employing a qualitative research 

design, the study used purposive sampling to select a sample of 15 students enrolled in the Introductory 

Arabic III course at UiTM Cawangan Perlis. Data were collected from students' written test responses, 

focusing on errors in the use of al-ḍamīr al-muttaṣil, and analyzed using three approaches: identifying 

deviations from Arabic grammatical rules, describing the nature of the errors, and explaining their 

underlying causes. The findings highlighted students’ errors such as  using ḍamā'ir raf 'munfaṣilat in the 

position of ḍamā'ir jar muttaṣilat and ḍamā'ir naṣb muttaṣilat, the wrong usage of ḍamīr according to 

the gender mudhakkar and mu'annath, the improper use of ḍamīr, wrong usage of ḍamīr and its verb and 

the addition of unnecessary words in the sentences. These errors were attributed to students' challenges 

in mastering pronoun usage, the inherent difficulty of Arabic as a target language, the overgeneralization 

of grammatical rules, and the influence of their native language. The findings of this study will contribute 

to the pedagogy of Arabic grammar so that teaching methods and training on ḍamīr can be improved by 

focusing on the examples of errors mentioned. 
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INTRODUCTION 

 

From a grammatical point of view, Arabic grammarians stated that the word “ḍamīr” (ضَمِيْر) is a singular word 

 It also means a word that is used as a title or a call to the first party .(ضَمَائِر) ”ḍamā’ir“ (جمع)’to the word jam (مفرد)

called mutakallim (ِمَتَكلَ م) and the second party called mukhāṭab (َمُخَاطب) as well as the third party that we are talking 

about or called as ghā’ib (غاَئِب) (Fakhir, 1996; Hamid, 1996; Al-Ghalayini, 1996; Khalifah, 1980). Ḍamīr in Arabic 

also consists of the isim (noun) which is mabni (الاسم المبني) (Ni’mah, 1973). 

 

In Malay, the word ḍamīr (ضَّمِير) is referred as personal pronouns which are used to refer to objects, things, 

or people (Nor et al., 2012). While personal pronouns in English are used to replace nouns or other pronouns and 

usually refer to something or someone that has been previously mentioned in a sentence (Crystal, 1995; Azmi & 

Azmi, 2013). The topic of personal pronouns or ḍamīr is usually learned from the early stages of learning grammar, 

whether in Malay, English or Arabic. In Arabic, the role of ḍamīr is very important to learn, and it is necessary to 

understand the method or its usage in a sentence well. Past studies showed that first-language students (L1) who 

learn Arabic as a second language (L2) or third language (L3) were less proficient in using ḍamīr in the construction 

of Arabic sentences (Sokri & Ismail, 2017; Mokhtar et al., 2017). Due to this, students often made errors when 

using ḍamīr in constructing sentences, which also affected their performance in Arabic grammar for writing 

(Mokhtar et al., 2018) as well as speaking skills (Fauzi et al., 2020). In Arabic, there are several categories of ḍamīr, 

as shown in the figure below: 

 

 

 

Figure 1: Categories of Arabic damīr 

 

This situation is different from the Malay language as it has significant differences when compared to the Arabic 

ḍamīr: 
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Figure 2: Categories of Malay pronouns 

 

As seen in Figure 1 and Figure 2, there are significant differences between ḍamīr or personal pronouns in 

Arabic and Malay language. One of the differences is that in Arabic, there are many types of categories for ḍamīr, 

while in Malay, there are only three categories. There is a category of ḍamīr in Arabic according to the number 

-for al-ḍamīr al (He) ”هُوَ “ For example, ḍamīr  .(جَمَع) ‘and  jama ( مُثنََّى) muthannā ,(مُفْرَد ) which is mufrad (العدد)

mufrad (singular), ḍamīr “ هُمَا” (Both of them) for al-ḍamīr al-muthannā (dual) and ḍamīr “ُهم” (All of them) for 

ḍamīr al- jam' (plural). There are also categories of ḍamīr according to gender, namely mudhakkar (مُذَكَّر) and 

mu’annath  (مُؤَنَّث), such as ḍamīr “ َهُو” (He- for man) and ḍamīr “ َهِي”  (She- for woman). Apart from that, there are 

also al-ḍamīr al-munfaṣil  المـنُْفَصِل (separate) and al-ḍamīr al-muttaṣil  المـتَُّصل (continued) which are different from 

the aspect of their uses in the sentence. For al-ḍamīr al-munfaṣil المـنُْفصَِل (separate), this ḍamīr is used as a subject 

 If this ḍamīr is not in the position of the subject or not at the .(He is a teacher) ”هُوَ  مُعلَ مِ“ in a sentence such as (مُبتْدَأ)

beginning of the sentence, then al-ḍamīr al-muttaṣil is used, for example, “مُعَل ِمُ هُ  جَمِيل” (His teacher is beautiful). 

 

The differences of damīr in Arabic language, as mentioned above, also influence the students in learning 

ḍamīr in Arabic. This is because the category of ḍamīr or the personal pronouns mentioned are not in Malay. Based 

on previous studies, it was found that students made errors in using ḍamīr in the construction of Arabic sentences 

(Ismail@Yaakub et al., 2012; Ismail et al., 2014; Sokri & Ismail, 2017; Mokhtar et al., 2018). However, the errors 

in the use of ḍamīr by these students were found to be indirect in previous research that focused their studies on 

the level of writing and speaking skills. 

 

Starting from the previous findings, the researchers feel that the study on the forms of errors on ḍamīr in 

the Arabic language should be examined by focusing on the use of al-ḍamīr al-muttaṣil. This is because al-ḍamīr 

al-muttaṣil is the most difficult one to use when compared to al-ḍamīr al-munfaṣil (Ismail et al., 2020). Therefore, 

this study aims to answer two research questions: what are the forms of students’ errors in the use of al-ḍamīr al-

muttaṣil? And what are the causes on the misuse of al-ḍamīr al-muttaṣil? 

 

Error Analysis Theory 

Error analysis (ANAKES) is an area of applied linguistics that studies the acquisition or mastery of a second 

language (Ellis, 1994) by focusing on errors made by students (Nada, 2003). The theory of error analysis emerged 

in Europe in the mid-20th century. It expanded to the United States as a result of Chomsky’s (1957) research as 

well as the opinions given by language teachers (Mezah, 2009). This theory of error analysis was introduced by S. 

Pit Corder (1967), resulting in his book entitled The Significance of Learners Errors in 1967 (Corder, 1981). This 

theory uses three approaches: first, to identify the error; second, to classify or interpret the error; and third, to 

explain the causes of the error. 
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Brown (1994) stated that error analysis theory was introduced to improve the weaknesses of contrastive 

analysis (ANAKON), which assumed that students’ errors stemmed from interference in their native language. 

Error analysis is closely related to contrastive analysis because this theory improves the shortcomings of the 

previous contrastive analysis theory, which had relatively limited capabilities. This error analysis is important for 

the teaching and learning both second and foreign languages. This is because this theory aims to identify the forms 

of students’ errors in language learning, especially on grammatical aspects that are difficult for students, such as 

errors in the choice of words, phrases, sentences, orthography (Kasiran & Rosly, 2011), conjunctions, pronouns 

(Nasir, 2017) and so on. 

 

This theory is also important to assess students' ability to master the foreign language learned (Ismail et 

al., 2014) besides facilitating language planners in drafting the syllabus and content for exercises in the textbook 

by taking into account aspects of the errors (Khansir, 2012). In addition, appropriate teaching techniques and 

methods, as well as teaching materials according to the suitability of the students, can also be improved (Mezah, 

2009). Although this error analysis has long been introduced, this method is still appropriate and relevant to be 

applied today based on the importance of learning a second language as well as a foreign language, which is a 

priority in our education system. Students' grammatical errors in the use of a second language or foreign language 

will always occur, even if they have studied it for a long time (Nada, 2003). Proponents of error analysis have 

divided the causes of error into two factors: intralingual, which refers to matters related to the target language itself 

faced by first language learners and interlingual, which refers to matters related to mother tongue interference faced 

by first language students in learning the target language (Mezah, 2009; Brown, 1994; Richards, 1974). 

 

 

METHODOLOGY 

 

This study was conducted using a qualitative study design. The study sample comprised of 15 bachelor’s degree 

students from Universiti Teknologi Mara (UiTM), Cawangan Perlis who took the Introductory Arabic Language 

III course. Their age was between 20-24 years old. The students who took Introductory Arabic III were chosen as 

the sample of this study because they already had knowledge of Introductory Arabic I and II at the basic levels.  

 

Data collection  

The sample selection of this study was carried out using purposive sampling. The analysis method used in this 

study was the content analysis from the writing test performed by the students. The writing test given to the students 

aimed to identify the forms of errors in the use of al-ḍamīr al-muttaṣil in the construction of Arabic subjects and 

predicates, as well as the causes of errors. The questions were divided into two parts, namely: 

 

i. Part One: Focusing on ḍamā’ir jar muttaṣilat  مُتَّصِلة جَر   where the students need to construct ضَمَائِر 

subject and predicate in sentences that have ḍamā‘ir jar muttaṣilat. The purpose of these questions are 

to identify the forms of errors in the use of ḍamā’ir jar muttaṣilat. A total of 12 questions were given 

to the students to answer.  

ii. Part Two: Focusing on ḍamā’ir naṣb muttaṣilat ضَمَائِر نَصب مُتَّصِلة where the students need to construct 

subject and predicate in sentences that have ḍamā’ir naṣb muttaṣilat. The purpose of these questions 

are to identify the forms of errors in the use of ḍamā’ir naṣb  muttaṣilat. A total of 12 questions were 

given to the students to answer. 
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In Arabic language, there are word forms for gender aspect referred to as mudhakkar-masculine (مُذَكَّر) and 

mu'annath-feminine ( ُمؤنَّث). In the test questions, the symbol (m) is used to refer to mudhakkar (مُذَكَّر) and the symbol 

(f) is to refer to mu'annath ( ُمؤنَّث). These symbols have been commonly used by students during Arabic language 

learning and are also used in students’ textbooks. Using the contents on writing test performed by students, the data 

were analysed using error content analysis method adapted from S. Pit Corder (1967) in his book entitled The 

Significance of Learners Errors (1967): 

    i.   Identifying the forms of errors 

   ii.   Classifying or interpreting the errors 

   iii.  Explaining the causes of the errors 

 

 

RESULTS AND DISCUSSION 

 

The results of this study showed the forms of errors in the use of al-ḍamīr al-muttaṣil in the construction of 

sentences containing subject and predicate that the students often produced as follows: 

 

Errors of Using Ḍamā’ir Raf ‘Munfaṣilat in the Position of Ḍamā’ir Jar Muttaṣilat and Ḍamā’ir Naṣb 

Muttaṣilat 

Based on table 1 above, it was found that students used ḍamā’ir raf ‘munfaṣilat in the position of ḍamā’ir jar 

muttaṣilat and ḍamā’ir naṣb muttaṣilat. This can be seen in the sentence “ أنتْمُمُحَاضِرأنَا   ” which used ḍamīr al-raf' 

 I) ”أناَ مُحَاضِرُكمُ“ All of you (m) in the position of ḍamīr al-jar. They were supposed to construct a sentence) ”أنتْمُ“

am (m) your lecturer (m) using ḍamīr al-jar‘ “ُكم” (All of you (m). 

 

Table 1: Errors of Using Ḍamā’ir Raf ‘Munfaṣilat in the Positions of Ḍamā’ir Jar Muttaṣilat  

and Ḍamā’ir Naṣb Muttaṣilat 

Requirement Student’s sentence  Correct sentence  Respondent  

I am (m) your 

lecturer (m) 

أنْتُم أناَ مُحَاضِر   كُم أناَ مُحَاضِرُ    6, 11 & 14 

Ahmad sees us in 

the field 

في الملعب  نحَْنُ أحمد يشاهِد  فِيْ المـلَْعبَ  ناَأحْمَد يُشاَهِدُ   

 

Next, the error of using ḍamā'ir raf 'munfaṣilat in the position of ḍamā'ir naṣb muttaṣilat in the sentence 

 to express “sees us”. Students ”يُشَاهِد نَحْنُ “ in the word (We) ”نَحْنُ “ 'which used ḍamīr al-raf ”أحمد يشاهِد نَحْنُ في ملعب “

should construct the sentence “ أحْمَد يُشاَهِدنُاَ فِيْ المـلْعَب” by using ḍamīr al-naṣb “نَا” (We) in the word “يُشَاهِدنَُا” (Sees 

us). This is because ḍamīr in this sentence acts as an object (مَفعْول به) and in the state of manṣūb منصوب (accusative 

case). 

 

The Use of Inappropriate Ḍamīr Al-Jar and Damīr Al-Naṣb  

Table 2 above clearly shows the form of errors in using damīr al-jar which is not suitable with the intent or meaning 

of the sentence. This can be seen in the sentence “َسُكمَُا تذَْهَب إلَِى المَدِينْة  (Both of you) ”كُمَا“ by using ḍamīr al-jar ”مُدَر ِ

in the word “مدرسكما”, while the intent of the sentence is “both of their teacher”. Students should construct the 

sentence “إلَِى المدينة سهُُمَا يذَْهَب   Both of their) ”مدرسهما “ in the word (Both of them) ”هُمَا “ by using ḍamīr al-jar ”مُدَر ِ

teachers). 
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Table 2: Inappropriate Use of Ḍamīr al-Jar and Ḍamīr al-Naṣb 

Requirement                                              Student’s sentence             Correct sentence  Respondent  

Their teacher (m/f) 

goes to town 

سـ تذَْهَب إِلَى المَدِينْةَ كمُامُدَر ِ سُ   يذَْهَب إلَِى المدينة  همَُاـمُدَر ِ  3, 4, 12 & 

13 

He (m) teaches me ِيْ ـهُو يُعَل م نيِْ ـهُوَ يُعَل مُِ    

 

In addition, the error in using ḍamīr al-naṣb which is not in accordance with the requirement such as in 

 while ,”يُعَل مِي“ to express “teaches me” in the word ”ي“ In this sentence, the students used ḍamīr al-jar .”هُو يُعَل مِيْ “

the position of ḍamīr in this sentence is in an accusative case (مَنْصُوْب) because this ḍamīr is an object (مَفْعوُْل به). 

Students should construct the sentence “ ْهوَُ يُعلَ ِمُنِي” that is by using ḍamīr al-naṣb “ ْنِي” (Me). 

 

Errors of Using Ḍamīr Al-Jar and Damīr Al-Naṣb According to Gender Mudhakkar (مذكر) and Mu’annath 

 (مؤنث)

Based on table 3, the forms of errors of ḍamīr al-jar and ḍamīr al-naṣb according to the gender of mudhakkar and 

mu’annath is clearly visible. This can be seen in the sentence “ ُْمُحَاضِرُكم  that used ḍamīr al-jar which is ”هِيَ 

mudhakkar “ُكم” (All of you (m) in the word “ َمحاضركم”. Students should construct the sentence “  هِيَ  مُحَاضِرَتُكُن” by 

using ḍamīr al-jar  for mu'annath “ َّكُن” (All of you (f). 

 

Table 3: Errors in the Use of Ḍamīr al-Jar and Ḍamīr al-Naṣb by Gender Mudhakkar (مذكر) and 

Mu’annath (مؤنث) 

Requirement Student’s 

sentence  

Correct sentence  Respondent  

She is (f) your lecturer (f)  َكُمْ مُحَاضِرُ هِي كُن  تُـهِيَ مُحَاضِر   1 & 8 

He (m) sees all of them (f) ُهُمهُوَ يُشاَهِد هُن  هُوَ يُشاَهِدُ   

 

Similarly, in the sentence “ُهُوَ يُشاَهِدُهم” that is by using al-ḍamīr al-mudhakkar “ُهم” (All of them (m) in the 

word “ُيُشَاهِدُهم”. Students should construct the sentence “ َّهُوَ يُشاَهِدُهُن” by using al-ḍamīr al-mu’annath “ َّهُن” (All of 

them (f). This error indicates that students are more likely to use al-ḍamīr al-mudhakkar than al-ḍamīr al-

mu’annath. 

 

Errors of Adding Unnecessary Words to Ḍamīr Al-Jar and Ḍamīr Al-Naṣb in the Sentence 

The addition of unnecessary words is the addition of the jar particles “lam” (ل) and “ ْمِن” as well as the particles 

alif and lam “ال” at the beginning of the word connected with ḍamīr al-jar and ḍamīr al-naṣb. The addition of 

these words is referred as redundancy (Mezah, 2009; Chye & Subramaniam, 2012) which causes the sentences to 

deviate from the rules of Arabic grammar. This can be seen in the table 4. 

 

Table 4 shows the errors of word addition on ḍamīr al-jar and ḍamīr al-naṣb that is not required in the 

sentence. It can be seen in the sentence “أناَ محَاضِر لكم” that is by connecting the particle jar “ل” on ḍamīr al-jar “ُكم”  

to become  “ُلَكم” (For all of you (m). The particle jar connected to the ḍamīr is not needed in the sentence. This is 

because the addition of this particle is not appropriate with the requirement of the sentence and the rules of Arabic 

grammar. In Arabic, the use of the particle jar “lam” aims to express belonging  (للمِلك) and to state the reason 

 The house) ”الدَّار لِسعَِيدْ“ An example of its usage to state ownership is .(Ni’mah, 1973; Al-Ghalayini, 1996) (للتعْليِل)
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belongs to Said) (Al-Ghalayini, 1996), while for the purpose of stating reason is “ َكْرَامِك  I come to glorify) ”جئتُ لِِِ

you) (Ni’mah, 1973). 

 

Table 4: Errors of Adding Unnecessary Words to Ḍamīr al-Jar and Ḍamīr al-Naṣb in Sentences 

Requirement Student’s sentence  Correct sentence  Respondent  

I am (m) your 

lecturer (m) 

لكم أناَ محَاضِر  كُم أناَ مُحَاضِرُ    2, 4, 10,  

 

I help you (m) ُلَكَ أُساَعِد كَ أُساَعِدُ   

She is (f) your 

lecturer (f) 

منكم هِيَ مُحَاضِرة  كُن  ـهِيَ مُحَاضرت   

Salwa goes for a 

walk with her friend 

 

تتجول سلوى مع  

 الصدقاتها 

ل سلوَْى مَعَ  صَدِيقَْتِهَاتتََجَوَّ  

 

This error can also be seen in the sentence “ ََأُساَعِدُلك” that is by adding the particle jar "lam" (ل) which is 

connected with ḍamīr al-naṣb “ ََلك” in the sentence. In this sentence, the particle jar is not needed because the verb 

 You (m) without) ”كَ “ which is ḍamīr (مَفْعوُل بهِ) which requires its object (مُتَعدَ ِيْ ) is a transitive verb (I help) ”أُساَعِد“

the particle jar. Students should construct the sentence “ َُأُساَعِدك” by adding ḍamīr al-naṣb “ َك” directly on the verb 

 .”أُساَعِد“

 

While the error of adding the particle jar “ ْمِن” which means "from" or "from someone" can be seen in the 

sentence “هِيَ مُحَاضِرة منكم” that is by adding the particle jar “مِن” on ḍamīr al-jar “ُكم” to be "ُمِنْكم" (From all of you). 

Students should construct the sentence “ َّهِيَ مُحَاضِرَتُكُن” by directly adding ḍamīr to the word “مُحَاضِرة” (Lecturer (f). 

The addition of this particle is not appropriate with the requirement of the sentence and the rules of Arabic grammar. 

In Arabic, the particle jar “min” (من) aims to express the beginning of something (الابتْدَِاء) for a place (المكانية) or a 

period of time (الزمانية). For example, “خَرَجْتُ مْن المنْزل” (I have left the house) i.e. starting from home. Particle jar 

“min” is also meant to express ‘a part of’ (للتبعيض). For example, “ مِنْ نُقُوْدِيْ أنْفَقْتُ  ” (I have spent my money) which 

is to spend part of his money (Ni’mah, 1973). 

 

Similarly, the error of adding the particles alif and lam “ ال” at the beginning of the word connected with 

ḍamīr can be seen in the sentence “تتجول سلوى مع الصدقاتها” that is by inserting the particle “ال” in the word “الصدقاتها”. 

Students should construct the sentence “صَدِيْقتَِهَا مَعَ  ل سلوَْى   to the word (Her) ”هَا“ by directly adding ḍamīr  ”تتََجَوَّ

 (اسم) for noun  ”ال“ Friend (f). The error shown is against the Arabic grammatical rules because the use of) ”صَدِيْقةَ“

aims to express something in particular or something specific (َمعرِْفة), while the word “صَدِيْقتَِهَا” which means "her 

friend" already indicates something special  (معرفة).  

 

Errors in the Use of the Verbs in Damīr for the Position of Damīr Al-Jar and Ḍamīr Al-Naṣb 

Table 5 shows forms of errors in the use of the verb in ḍamīr for the positions of ḍamīr al-jar and ḍamīr al-naṣb. 

This can be seen in the sentence “ُانا مُحَاضرتم” which is by using the verb ḍamīr “ُتم” in the word “ُمُحَاضِرْتم”. Students 

should construct the sentence “ُأناَ مُحَاضِرُكم” by using ḍamīr al-jar “ُكم”  (All of you (m). 

 

Similarly, the sentence“ُأناَ أحِبُّتم” which used verb in ḍamīr al-māḍī “ُتم” (all of you) which is connected at 

the end of the verb al-muḍāri “أحب”(I like). Students should construct the sentence “ُأُحِبُّكم -by using ḍamīr al ”أناَ 

naṣb “ُكم” (All of you (m). This is because the position of ḍamīr as an object  (مفعول به) that is in the accusative case 
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 deviates from the rules of Arabic grammar and (اسم) in the noun ”تمُ“  The wrong usage of verb in ḍamīr .(منصوب)

makes the sentence difficult to understand.This is because in Arabic verb for ḍamīr “ُتم” has to be connected to the 

verb al-madī (الفعل الماضي) or referred to as the verb in the past which acts as the doer (فاَعِل) for the verb. 

 

Table 5: Errors in the Use of Verbs in Ḍamīr for the Position of Ḍamīr al-Jar 

and Damīr al-Naṣb 

Requirement Student’s sentence  Correct sentence  Respondent  

I am (m) your lecturer 

(m) 

تُم انا مُحَاضر كُم أناَ مُحَاضِرُ    5 & 7 

I like all of you (m) ُّتُم ـأناَ أحِب كمُ ـأناَ أُحِبُّ   

 

For example in the sentence “ُذَهبَتْم” which means “All of you (m) went”. Ḍamīr “ُتم” (All of you) which is 

connected with the verb  “ َذَهَب” (go) is the subject of the verb. The students were confused to use verb for ḍamīr 

 also means “all of you (m)”. The errors of usage for verb in ḍamīr in the ”تمُ“ as a noun because verb in ḍamīr ”تمُ“

position of ḍamīr al-jar and ḍamīr al-naṣb found by the researchers only involved the verb al-māḍī. Thus, based 

on the analysis above, it clearly shows that the students were confused with the ḍamīr on verb al-māḍī and also 

ḍamīr al-jar as well as ḍamīr al-naṣb. 

 

Causes of Al-Ḍamīr Al-Muttaṣil's Errors 

Based on the aspect of errors in the use of ḍamā’ir raf ‘munfaṣilat and ḍamā’ir naṣb muttaṣilat found in the 

constructions of students’ sentences in this research, it was found that the causes of errors are as follows: 

             

1. Language interference “ ْاللُّغوَِي  from the mother tongue (Malay) to the target language learned ”التَّدَاخُل 

(Arabic). 

It is also known as interlingual error that stems from the influence of the mother tongue which resulted in 

the transfer of the first language to the target language (Mezah, 2009; Brown, 1994). This can be seen in 

the sentence constructed by the students, “ُأناَ مُحَاضِرأنتْم” to explain the meaning of the sentence “I am your 

lecturer” that is by using ḍamīr al-raf  “ُأنتْم” (all of you). This is against the rules of Arabic grammar because 

students should construct the sentence “ُمُحَاضِرُكم  due to the (all of you)”كمُ“ by using ḍamīr al-jar ”أناَ 

position of ḍamīr in this sentence is in the state of majrūr  مجرور (genitive case). In Malay, the pronoun 

does not change its form whether it is at the beginning of the sentence or not. For example, the pronouns 

“saya” (I or my) and “kamu” (you or your) in a sentence “saya pensyarah kamu” (I am your lecturer) or 

“kamu pensyarah saya” (You are my lecturer), which is different from Arabic. The weaknesses of the 

students to understand and master the use of ḍamīr, which has different forms in Arabic, cause them to use 

it according to their understanding of the Malay language.  

2. The difficulty of Arabic as an inflectional language (اللغة التصريفية)  

The difficulty of Arabic as an inflectional language (Abdullah, 2010), which is the target language, is also 

one cause of errors made by students. Arabic language has various ḍamīr which differ in their uses 

according to their position in the sentence, whether on the aspect of mufrad, muthanna or jam’ and the 

gender aspect which cause the students to feel confused in using ḍamīr al-jar and ḍamīr al-naṣb correctly 

in the construction of sentences. This can be seen through the misuse of ḍamīr al-jar and ḍamīr al-naṣb 

according to the gender of mudhakkar and mu'annath found by the researcher in the construction of 

students’ sentences besides of being influenced by the mother tongue that uses the same ḍamīr either for 

the masculine (mudhakkar) and feminine (mu'annath). 
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3. Weaknesses of students in understanding and mastering ḍamīr al-jar and ḍamīr al-naṣb while learning. 

This weakness is due to the low level of students’ understanding in the use of ḍamīr according to the 

grammatical method of the Arabic language correctly. This can be seen by the misuses of ḍamīr al-jar and 

ḍamīr al-naṣb which are not in accordance with the intent or meaning of the sentences. The errors shown 

throughout the sentences constructed by the students clearly indicate that the students were still less 

proficient in using ḍamīr al-jar and ḍamīr al-naṣb. 

4. Generalization of methods (َتعمِيمْ القاَعِدة) 

The generalization of the methods (َتعمِيمْ القاَعِدة) found in this study such as using jar particles, alif and lam 

 particles as well as the use of the verb in ḍamīr in general or in a broader form that is using it in the (ال)

wrong place based on Arabic grammar methods. The error of adding the word to ḍamīr al-jar which is not 

needed in the sentence, was found by the researcher in the construction of the students’ sentences by adding 

the particle jar (حَرْف الجَر) “lam” (ل) to ḍamīr, the addition of the particle jar “min” (مِن) to ḍamīr and the 

addition of the particles alif and lam (ال) to words connected to ḍamīr. This is because the students translate 

the sentences according to their own assumptions due to their limited understanding on the uses of particle 

jar and particles alif and lam (ال) in Arabic. Moreover, the Arabic language has many particle jars that have 

different functions in context (Mezah, 2009), which is also a contributing cause to this error. Whereas, the 

error of using the verb in ḍamīr is such as using it in the position of ḍamīr al-jar and ḍamīr al-naṣb. The 

misuse of the verb in ḍamīr shown in the students’ sentence construction violated the Arabic grammatical 

method, which in turn caused difficulty in understanding the sentences. 

 

 

CONCLUSIONS  

 

Based on the above description, amongst the forms of errors committed by the students for ḍamā'ir jar muttaṣilat 

and ḍamā'ir naṣb muttaṣilat were the wrong usage of ḍamā'ir raf 'munfaṣilat in the position of ḍamā'ir jar 

muttaṣilat and ḍamā'ir naṣb muttaṣilat, inappropriate usage of ḍamīr, errors in the use of ḍamīr according to the 

genders of mudhakkar and mu'annath, errors in the addition of words to ḍamīr al-jar and ḍamīr al-naṣb which was 

not required in the sentence and errors in using the verb ḍamīr. Based on this study on the forms of errors in the 

use of ḍamīr in the construction of sentences for subjects and predicates by the students, the results showed that 

the topic of ḍamīr in Arabic grammar should be given attention and emphasised in the syllabus as well as teaching 

and learning. This is because the role of ḍamīr in basic Arabic sentences is so important that it can affect language 

skills. The use of ḍamīr which does not coincide with the grammatical method in the Arabic language causes the 

sentences produced to deviate from the intended meaning. Students' confusion in the use of damīr as well as lack 

of understanding about the use of damīr can affect students' performance in Arabic language skills, which in turn 

hinder them from showing good performance in speaking or writing in Arabic language. 

 

Based on the results of this study, it is suggested that students should be given more input on ḍamīr and 

their uses in sentences to improve students’ understanding and mastery in learning. The forms of errors that students 

often make in learning ḍamīr need to be emphasised so that the same errors will not be repeated and could be taken 

into account by the students. In addition, it is also suggested to introduce appropriate exercises on ḍamīr for the 

curriculum so that they can be designed based on the aspects of errors mentioned. Sopian (2019) stated that the 

exposure of strategies, training and drills in language learning should be emphasised to obtain optimal 

understanding. 
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In addition, the role of Arabic language teachers in planning teaching approaches and methods is important 

(Zaini et al., 2019) so that students' understanding of Arabic grammar methods can be improved. Among the 

teaching methods proposed by past researchers such as ḍamīr teaching based on simple to difficult sequence (Ismail 

et al., 2018). Simple sequence will be taught first before moving on to difficult sequence. Emphasis on the forms 

of errors that the students often make is necessary during the teaching of ḍamīr which is difficult to obtain. Nasution 

(1998) stated that the method of istiqra'iyyah or known as the inductive method is also suitable to be practiced in 

teaching. It is also suggested to use the method of comparison (Mujibbudin, 2008) between languages to reduce 

students' confusion about the Arabic ḍamīr. Therefore, it is hoped that the results of this study will give some 

impacts on the pedagogy of Arabic grammar by improving the existing teaching methods so that students' 

performance in learning grammar, especially on the topic of ḍamīr can be improved. 
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