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Abstract

Tahfiz Model Ulul Albab (TMUA) has been positioned in Malaysia as an integrated education model
that combines Quranic memorisation with broader academic formation, often framed through
Quranic, encyclopedic, and ijtihadic elements. However, empirical and conceptual discussions on
how these elements are operationalised, evaluated, and governed remain fragmented across
disciplines and publication outlets, limiting a consolidated understanding of TMUA as a coherent
integrated model. This systematic literature review synthesises the available evidence to clarify
dominant research directions, implementation concerns, and methodological approaches in TMUA-
related scholarship. The review applied the PRISMA protocol and searched two databases, Web of
Science and Scopus, using advanced keyword combinations centred on Tahfiz Model Ulul Albab,
Quranic, encyclopedic and ijtihad-related terms. Following identification, screening, and eligibility
assessment, 34 primary studies were included for analysis (n = 34). The included studies were
analysed through thematic synthesis, resulting in three overarching themes: (1) Tahfiz Pedagogy
and Learning Outcomes which concentrates on instructional strategies, learner development and
measurable outcomes; (2) Implementing and Governing Integrated Tahfiz Education which
addresses curriculum delivery, institutional management, policy dimensions and sustainability-
related concerns; and (3) Quranic Scholarship and Contemporary Interpretive Methodologies which
reflects the role of ijtihad, linguistic and hermeneutic approaches, knowledge integration and digital
transformation in shaping contemporary Qur'anic engagement. Overall, the findings indicate that
TMUA research is expanding but remains uneven across themes, with stronger attention to
classroom-level practices than to governance mechanisms and integrative epistemological
foundations. This review consolidates the current knowledge base, offers a thematic map for future
inquiry and supports evidence-informed development of TMUA as an integrated education model
aligned with contemporary educational demands.

Abstrak

Tahfiz Model Ulul Albab (TMUA) telah diposisikan di Malaysia sebagai satu model pendidikan
bersepadu yang menggabungkan hafazan al-Quran dengan pembentukan akademik yang lebih luas,
yang sering dihuraikan melalui elemen Quranik, Ensiklopedik dan ljtihadik. Walau bagaimanapun,
perbincangan empirikal dan konseptual mengenai bagaimana elemen-elemen ini dilaksanakan,
dinilai dan ditadbir masih terpisah mengikut disiplin dan saluran penerbitan yang berbeza. Keadaan
ini mengehadkan pembentukan pemahaman yang menyeluruh tentang TMUA sebagai satu model
pendidikan bersepadu yang koheren. Sorotan literatur sistematik ini mensintesis bukti yang tersedia
bagi menjelaskan arah utama penyelidikan, isu pelaksanaan dan pendekatan metodologi dalam
kajian berkaitan TMUA. Sorotan ini menggunakan protokol PRISMA dan melibatkan pencarian dalam
dua pangkalan data, iaitu Web of Science dan Scopus, dengan menggunakan gabungan kata kunci
lanjutan yang berfokus kepada istilah Tahfiz Model Ulul Albab serta istilah berkaitan Quranik,
Ensiklopedik dan ljtihadik. Setelah melalui proses pengenalpastian, saringan dan penilaian
kelayakan, sebanyak 34 kajian primer telah dipilih untuk dianalisis (n = 34). Kajian-kajian yang terpilih
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dianalisis melalui sintesis tematik dan menghasilkan tiga tema utama, iaitu Pedagogi Tahfiz dan Hasil
Pembelajaran, yang memberi tumpuan kepada strategi pengajaran, perkembangan pelajar dan hasil
pembelajaran yang boleh diukur; Pelaksanaan dan Tadbir Urus Pendidikan Tahfiz Bersepadu, yang
membincangkan penyampaian kurikulum, pengurusan institusi, aspek dasar dan isu berkaitan
kelestarian; serta Kesarjanaan al-Quran dan Metodologi Interpretasi Kontemporari, yang
mencerminkan peranan ijtihad, pendekatan linguistik dan hermeneutik, integrasi ilmu serta
transformasi digital dalam membentuk penglibatan kontemporari terhadap al-Quran. Secara
keseluruhannya, dapatan menunjukkan bahawa penyelidikan berkaitan TMUA semakin
berkembang, namun masih tidak seimbang dari segi tumpuan terhadap tema-tema tersebut, dengan
perhatian yang lebih besar diberikan kepada amalan pada peringkat bilik darjah berbanding
mekanisme tadbir urus dan asas epistemologi integratif. Sorotan ini menghimpunkan pengetahuan
semasa, menyediakan pemetaan tematik untuk penyelidikan pada masa hadapan dan menyokong
pembangunan TMUA berasaskan bukti sebagai satu model pendidikan bersepadu yang selaras
dengan tuntutan pendidikan kontemporari.

Introduction

Tahfiz Model Ulul Albab (TMUA) is frequently positioned as an integrated education model that
combines Qur’anic memorisation with wider academic formation through quranic, encyclopedic and
ijtihadic elements (Othman et al., 2025). Within broader Islamic education scholarship, integrated
approaches are also justified by long-standing curriculum discussions that connect educational aims to
the Qur’an, prophetic tradition and institutional development (Aktan, 2018a), as well as contemporary
calls for Islamic education frameworks that remain theologically grounded while fitting diverse
educational settings (Fakhruddin et al., 2024). This integrated orientation is consistent with the
development of Islamic school curricula in Malaysia, where curriculum integration has been advocated
as a means of overcoming the dualism between religious and modern education. However, previous
research also indicates that the practical implementation of integrated curricula may remain problematic
when the underlying concept of integration is not sufficiently understood at the institutional level
(Embong et al., 2018). In parallel, policy-oriented work suggests that Tahfiz institutions are increasingly
expected to demonstrate holistic development outcomes, quality assurance and social relevance
including through structured evaluative tools aligned with Maqasid Shariah (Abdullah et al., 2025).
Taken together, these strands indicate that integrated Tahfiz education matters not only as a religious
learning pathway but also as a model with educational, managerial and societal implications.

Despite this significance, existing evidence remains fragmented across levels, contexts, and research
priorities. At the school level, implementation accounts highlight curriculum delivery challenges and
practical strategies, including technology-based supports, but they often rely on small qualitative
samples and context-specific constraints (Othman et al., 2025). At the teacher and learner level,
competency and learning studies examine higher-order thinking, technology use, and student
challenges, yet the results show uneven capacity development and inconsistent supports across
settings (Haron et al., 2024; Saad et al., 2025). Meanwhile, conceptual and higher-education studies
discuss ijtihad and scientific integration as interdisciplinary praxis, but these discussions are frequently
separated from the operational realities of integrated Tahfiz schooling (Daulay et al., 2025a; Hafsah et
al., 2024). This dispersion makes it difficult to identify what is consistently known about TMUA as an
integrated model and which components remain under-specified, under-evaluated or weakly
connected.

Accordingly, this systematic literature review aims to synthesise the evidence on TMUA as an integrated
education model with attention to how Quranic, encyclopedic and ijtihadic elements are conceptualised
and enacted across educational settings. The review follows PRISMA procedures and uses Scopus as
the core database with additional indexing sources where applicable to strengthen coverage and reduce
retrieval bias. The analysis is guided by research foci that mirror the dominant areas in the available
literature: how pedagogy and learning outcomes are described and assessed in integrated Tahfiz
contexts, how implementation and governance issues shape curriculum delivery and institutional
performance, and how ijtihad, knowledge integration and related epistemological debates inform
contemporary understandings of integrated Tahfiz education (Abdullah et al., 2025; Daulay et al., 2025;
Othman et al., 2025). Through this structure, the review clarifies the cumulative evidence base and
highlights priority areas for future research and policy development.
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Literature Review

The reviewed literature reveals several recurring strands in the discourse on integrated Islamic and
Tahfiz education. Across the studies, scholars consistently emphasise the importance of philosophical
grounding, interdisciplinary integration, pedagogical capacity and institutional implementation in
shaping contemporary Islamic educational models. These themes collectively reflect ongoing efforts to
reconcile Quranic tradition with modern educational demands while sustaining the holistic aspirations
of integrated education. Based on the analysis of previous studies, four major patterns can be identified.

The first pattern concerns the conceptual foundations used to justify integrated Islamic education,
including curriculum theory, educational philosophy and epistemological framing. Aktan (2018) situates
Islamic curriculum development within civilisational and institutional trajectories that link education to
scriptural sources and scholarly tradition while Fakhruddin et al. (2024) emphasises integrative and
transformative orientations as key features in contemporary Islamic education design. Complementing
these views, Sassi (2021) argues for a tauhid-based epistemology that conceptualises education as
ta'dib and treats integration as an outcome of worldview coherence rather than mere subject
combination. In Qur’anic studies methodology, Haftador & Khodaparast (2015) similarly frame ijtihadi
exegesis as a multi-disciplinary and reasoned approach with defined conditions and legitimating
arguments, which indirectly supports the plausibility of ijtihadic elements within integrated learning.
Collectively, these studies provide strong normative and philosophical grounding, yet they remain
largely general and do not consistently specify how conceptual integration should be translated into
measurable institutional practices in TMUA-type schooling (Aktan, 2018).

Second pattern centres on knowledge integration and contemporary ijtihad as an academic praxis,
primarily examined in higher education contexts. Daulay et al. (2025) report that contextualising ijtihad
through interdisciplinary integration in Indonesian state Islamic universities faces structural,
epistemological, and institutional constraints, even when formal integration models are articulated. In a
related line, Hafsah et al. (2024) observe that postgraduate research in selected Indonesian institutions
increasingly connects scientific concepts with Islamic law, but integration tends to remain at an
interdisciplinary linkage level, with more comprehensive forms of integration not yet reached (Hafsah
et al., 2024). These findings resonate with broader epistemological arguments that integration requires
intellectual authority, academic culture change, and frameworks that overcome religious and secular
dichotomies (Daulay et al., 2025a; Sassi, 2021). However, the evidence base remains limited for
explaining how these integration debates concretely inform the encyclopedic and ijtihadic aims of TMUA
in school environments, since most findings are produced from university sites, thesis corpora, or
discourse-level analysis rather than curriculum enactment in Tahfiz schools (Daulay et al., 2025).

Third pattern addresses pedagogy and human capacity as key determinants of integrated Tahfiz
outcomes, especially in relation to teachers, instructional strategies, and student learning demands.
Saad et al. (2025) show that teacher knowledge, skills and attitudes are interdependent for
implementing higher-order thinking skills in Tahfiz instruction, suggesting that integration depends on
competency coherence rather than isolated skills. From a professional development perspective,
Fakhruddin et al. (2021) describe teacher training designs that include Quranic culture orientation,
mission alignment, benchmarking and emphasis on holistic education with an explicit call for periodic
and consistent implementation. Technology-related pedagogy also emerges as a recurring issue. Haron
et al. (2024) find moderate-to-high perceptions of technology use among TMUA teachers but only
moderate ability levels, indicating a gap between perceived importance and operational readiness
(Haron et al., 2024b). The integration of Al with traditional Quranic learning also introduces new
possibilities for improving memorisation through speech recognition, automated assessment and
feedback mechanisms although such technologies need to remain aligned with established pedagogical
principles and teacher supervision (Al-Namarneh et al., 2025). At the learner level, Ahmad et al. (2022)
highlight that dense academic schedules and programme demands create pressures for Plus Tahfiz
students to sustain memorisation which frames integration as a time, workload and support problem
rather than only a curricular ideal. These studies collectively strengthen understanding of classroom-
level and human-factor mechanisms but they are uneven in linking pedagogical interventions to broader
institutional governance or to the encyclopedic and ijtihadic dimensions as explicit learning outcomes
(Fakhruddin et al., 2021; Saad et al., 2025).

Fourth pattern concerns institutional implementation, assessment frameworks and the expanding role
of digital tools and sustainability-oriented agendas in integrated Tahfiz education. Othman et al. (2025)
identify curriculum, teachers, and students as central implementation themes in TMUA delivery and
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they report strategies such as innovative teaching, technological training, and mobile applications for
murajaah, framed within Industrial Revolution 5.0 pressures. In a more specific digital direction, Ahmad,
M. and Musa, A. (2025) demonstrate that ChatGPT can generate murajaah-style questions but also
produces textual and referencing errors which reinforces the need for guidance mechanisms and
indicates that Al functions better as a supplementary tool than as a replacement for teachers. Alongside
digitalisation, governance and evaluation are increasingly foregrounded through structured frameworks.
Abdullah et al. (2025), propose a Tahfiz Empowerment Index grounded in Maqgasid Shariah to support
benchmarking, resource allocation, and policy alignment, which signals a shift toward system-level
accountability. Sustainability also appears as an extension of integration goals as Aziz Rekan & Mokhtar
(2025) present Eco-Tahfiz as a faith-based model linking Islamic education with environmental themes
but constrained by limited teacher training and weak internalisation of values. Overall, the literature is
relatively strong in identifying practical implementation needs and emerging tools yet it remains limited
in producing comparable outcome indicators across contexts and in explaining how Quranic,
encyclopedic and ijtihadic elements are jointly governed, assessed and sustained within a single
integrated model (Abdullah et al., 2025; Othman et al., 2025).
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Holistic Education

Artificial Intelligence Integration

Quality of Experience

Tahfiz Model Ulul-Albab Teaching and Learning Module

Curriculum Development

Tahfiz Ulul Albab Curriculum
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Quranic Elements
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Figure 1: Conceptual Map of Key Literature Review Domains in Tahfiz Model Ulul Albab

The conceptual map in Figure 1 visually reflects the four major patterns identified in the literature review
namely conceptual foundations of integrated Islamic education, knowledge integration and
contemporary ijtihad, pedagogical and human capacity factors as well as institutional implementation
and technology-driven transformation within TMUA. Figure 1 positions Tahfiz Model Ulul Albab as the
central node that branches into three interrelated priorities: holistic education, curriculum development
and integrated education. The holistic education pathway highlights the current shift toward technology-
enabled learning environments where educational technology, artificial intelligence integration and
Internet of Things applications are linked to improved quality of experience suggesting that learner
engagement and monitoring increasingly shape programme effectiveness. The curriculum development
pathway emphasises operational delivery through a structured Tahfiz Ulul Albab curriculum and
dedicated teaching and learning modules indicating that implementation quality depends on coherent
design and classroom translation. The integrated education pathway reconnects the model to its
intellectual core by foregrounding Quranic and ijtihadic elements as foundational components. Overall,
the concept map suggests that TMUA sustainability requires balanced alignment between spiritual-
intellectual aims, curriculum architecture and responsible digital adoption.

Recent Systematic Literature Review in the Tahfiz field have largely concentrated on segmented
domains rather than the integrated TMUA construct. Abdullah et al. (2021) review technology-related
Tahfiz learning in Malaysia using UiTM Library Online Database and Google Scholar reporting that only
a small proportion of identified articles address technology use in Tahfiz learning. Awang, A. H. (2019)
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examines the physical learning ecosystem and built environment of Tahfiz institutions in Malaysia
across multiple databases and grey literature concluding that built-environment evidence remains
sparse and primary data are needed. Nor Amin Mohd Radzuan et al., (2023) apply PRISMA to Scopus-
indexed studies (2017-2023) on Tahfiz facilities and learning environments, foregrounding
infrastructure, safety, sustainability and loT-related considerations. Recent work on Al-enabled mobile
applications for Quran memorisation and murajaah further illustrates this fragmentation as technological
studies tend to focus on specific functions such as automated feedback, voice recognition and
personalised revision rather than examining their relationship with the broader Quranic, encyclopedic,
and ijtihadic dimensions of integrated Tahfiz education (Nasir et al., 2025). Collectively, these reviews
prioritize technology adoption and built environment or facilities issues with a strong Malaysian
emphasis and limited thematic integration across Quranic, encyclopedic, and ijtihadic elements. The
present SLR addresses these constraints by synthesizing recent journal evidence from Scopus and
Web of Science within a single integrative framework, organizing findings into three connected themes
that link pedagogy and outcomes, governance and sustainability and contemporary interpretive
methodologies as the core of TMUA.

Material and methods
Identification

In line with the PRISMA framework, the identification stage establishes the breadth and initial relevance
of the evidence base by capturing all potentially eligible records before screening and eligibility
decisions are applied. Using Scopus and Web of Science and applying the keyword set “Tahfiz Model
Ulul Albab”, “Quranic”, “Encyclopedic”, and “ljtihad”, a total of 3,390 records were identified comprising
2,145 records from Scopus and 1,245 records from Web of Science. This combined yield indicates a
substantial and fragmented body of literature connected to integrated tahfiz education where the core
TMUA terminology intersects with broader scholarship on Quranic learning, encyclopedic enrichment
and ijtihadic reasoning. The higher volume retrieved from Scopus is justifiable given its wider journal
coverage and stronger indexing of multidisciplinary and regional outlets, which is particularly relevant
for education and Islamic studies topics. Meanwhile, Web of Science contributes complementary high-
selectivity coverage that strengthens retrieval rigor and reduces the risk of database-specific omission.
Therefore, the dual-database strategy is justified as it improves comprehensiveness, enhances
reproducibility, and provides a more balanced foundation for subsequent screening and synthesis.

Table 1: The Search String

TITLE ("Tahfiz Model Ulul Albab" OR "Ulul Albab" OR tahfiz OR
"Quran memor*" OR Quranic OR encyclopedic OR ijtihad) AND
Scopus (LIMIT-TO (PUBYEAR, 2025)) AND (LIMIT-TO (DOCTYPE, "ar"))
AND (LIMIT-TO (LANGUAGE, "English")) AND (LIMIT-TO
(PUBSTAGE, "final"))

Date of Access: January 2026

Wos "Tahfiz Model Ulul Albab" OR "Ulul Albab" OR tahfiz OR "Quran
memor*" OR Quranic OR encyclopedic OR
ijtihad (Title) and 2025 (Publication  Years) and Article (Document
Types) and English (Languages)

Date of Access: January 2026

Screening

Following PRISMA, the screening stage applied explicit eligibility filters to refine the initially broad
retrieval into a corpus aligned with the review scope and quality expectations. A total of 3,249 records
were excluded after removing non-English items, publications before 2025, and non-journal outputs
(conference papers, books, reviews, and in-press items), as well as records outside the targeted
disciplinary focus, including computer science, decision making, and unrelated technical domains. This
step is justified because TMUA research is frequently indexed under broad educational and Islamic
studies descriptors, which can retrieve peripheral technology or management studies that do not
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address integrated tahfiz education substantively. After screening, 141 records remained, comprising
107 from Scopus and 34 from Web of Science, indicating a sharper concentration of relevant journal
literature while maintaining cross-database coverage. A subsequent deduplication removed 11
overlapping records, producing a unique set of studies and preventing double counting in later eligibility
assessment and synthesis.

Table 2: The Selection Criteria and Search Strategy

Criterion Inclusion Exclusion
Language English Non-English
Time line 2025 >2025
Literature type Journal (Article) Conference, Book, Review
Publication Stage Final In Press
Eligibility

At the eligibility stage, 130 articles were examined in greater depth to confirm alignment with the review
scope and objectives. This step moved beyond database-level filters by assessing topical relevance
and conceptual fit using the title and abstract, followed by feasibility checks for full-text assessment. A
substantial proportion of records were excluded because the substantive focus was outside the
intended field of TMUA as an integrated education model, meaning the articles did not engage the
Quranic, encyclopedic, and ijtihadic dimensions in a way that could inform synthesis. Additional
exclusions occurred when titles were not sufficiently indicative of TMUA-related inquiry or when
abstracts did not address the review objectives, for example by focusing only on general Islamic
education, generic memorisation practices, or unrelated institutional issues without a clear TMUA
framework.

In total, 96 articles were excluded during eligibility screening, reflecting a necessary narrowing from
broad “tahfiz” and “Quranic education” indexing terms toward studies that directly support qualitative
synthesis. The inability to access full text also contributed to exclusion, because PRISMA-based
synthesis requires verifiable evidence for extracting methods, contexts, and reported findings. After
applying these eligibility decisions, 34 studies were retained for qualitative analysis. This final set
indicates that while TMUA-related discourse is visible in the databases, only a smaller, methodologically
usable subset provides sufficiently relevant and accessible evidence to support a rigorous thematic
synthesis of the integrated model’s Quranic, encyclopedic, and ijtihadic elements.

Data Abstraction and Analysis

An integrative analytic approach served as the principal strategy for examining and synthesising the
range of qualitative designs represented in this review. The analysis aimed to identify key themes and
subthemes concerning the Tahfiz Model Ulul Albab as an integrated education model encompassing
Quranic, encyclopedic, and ijtihadic elements. Theme development was initiated alongside data
collection, rather than being postponed to a later stage of interpretation. As shown in Figure 2, 34
publications were systematically reviewed, with relevant statements and textual segments extracted
when they directly addressed the review focus. Each study was assessed in relation to its
methodological orientation and principal findings, with attention given to how relevant discourses,
including Islamic and feminist discourses where applicable, were articulated and positioned. The
extracted evidence was then discussed with co-authors to group convergent insights into preliminary
thematic categories, which were further refined in relation to the overarching conceptual framework. An
analytic log was maintained throughout to document emerging interpretations, reflexive notes, and
unresolved questions, which subsequently informed coding decisions. Developing themes were
compared and deliberated to address inconsistencies and strengthen conceptual precision, and any
disagreements were resolved through iterative discussion until consensus was achieved. Following this,
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the final themes were adjusted to ensure coherence and alignment with the study objectives. On this
basis, three research questions were proposed as follows:

1. How do pedagogical approaches and learning strategies within the Tahfiz Model Ulul Albab
influence learners’ memorisation performance, cognitive development, and broader learning

outcomes?

2.  What institutional, governance, and policy factors influence TMUA implementation quality,
including curriculum delivery, management practices, safety, and sustainability?
3. How does integrating Quranic scholarship with contemporary interpretive methods, including
linguistic and hermeneutic analysis, ijtihadic reasoning, and Al-enabled tools, support knowledge

integration in TMUA?

Record identify through
Scopussearching

[n=2145)

Record identify through
Wob searching

[n=1245)

ldentification

SCresning

Eligibility

Included

Records after screened

Scopus [n= 107), Wos [n=34)

[Total =141)

Duplicate record remaved

[n=11)
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remawved Mon-English

= 2025

Conference, Book,
Rewview
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[n=3249)

Article access for eligibility

[n=130)
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anzlysis

[n=324)
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Out of field
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study

Mo Full text access
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Figure 2: Flow diagram of the proposed searching study (Page et al., 2021)

Result and Finding

https://doi.org/10.37231/jimk.2026.27.1.1003

63



JURNAL ISLAM DAN MASYARAKAT KONTEMPORARI, 27(1): 57-70

Tahfiz Pedagogy and Learning Outcomes

Tahfiz pedagogy in an integrated education agenda places stronger attention on higher-order thinking,
structured guidance, and supportive conditions beyond memorisation routines alone. Saad et al. (2025)
reports that HOTS implementation in Hifz al-Quran is shaped by linked teacher knowledge, skills, and
attitudes. The same study indicates that years of teaching experience and training frequency do not
moderate these relationships, so exposure alone may not translate into consistent HOTS practice (Saad
et al., 2025). Programme-level evidence also shows that learning impact relates to support and learner
disposition, while other programme factors are not significant (Awang et al., 2025) Curriculum design
work further frames integration as a guided process, where inquiry phases and reflection activities are
used to connect memorised verses with acquired knowledge (Bazli Ahmad Hilmi et al., 2025). Evidence
from the Malaysian context also suggests that Quran memorisation can be integrated with academic
development rather than being treated as a separate educational activity. Bahri et al. (2021), for
example, found that Quran memorisation had a positive relationship with students’ academic
achievement and argued for greater integration between memorisation activities and academic
learning. This supports the broader premise of TMUA that Quranic development should operate
alongside, rather than independently from, students’ academic formation.

Cognitive processes are highlighted as practical explanations for differences in memorisation pace and
retention stability across learners. Evidence indicates that working memory strategies can improve
memorisation outcomes and reduce later decline in retention measurement (Dimyathi et al., 2025).
Findings also show that perceived value of Qur’an understanding can be high, but statistical influence
on memorisation performance may remain weak in measured outcomes (Rijan et al., 2025). The
relationship between memorisation and comprehension is further supported by Hussin et al. (2021),
who found that Arabic language schemata had both direct and indirect effects on Quran memorisation
achievement through Quranic understanding. This finding suggests that memorisation may be
strengthened when learners are equipped with linguistic and comprehension skills that enable them to
engage meaningfully with Quranic content. Broader learner outcomes are also reported, where online
Qur’anic stories-based learning improves resilience and character strengths that relate to judgement
and self-control (Zekary et al., 2025). Taken together, the abstracts position cognitive scaffolds, staged
comprehension, and character-related readiness as connected conditions for strengthening learning
quality in tahfiz settings (Dimyathi et al., 2025; Rijan et al., 2025; Zekary et al., 2025). Mohd Fakhruddin
et al. (2020) further demonstrate that the effectiveness of Tahfiz learning is influenced by the methods
and processes adopted by students, including repetition, tajwid mastery, understanding, and disciplined
management of learning conditions. These findings reinforce the importance of structured pedagogical
practices in supporting both memorisation and understanding, which are central to the Quranic
dimension of TMUA.

Technology-enhanced instruction is commonly positioned to strengthen feedback, practice regularity,
and reflective engagement, while still requiring pedagogical control and accuracy checks. Al Muslim
Mustapa et al. (2025), evaluates Al use in the Tarteel application and identifies benefits such as
automated correction, progress tracking, and instant feedback for memorisation support. Recent
scholarship further suggests that artificial intelligence can complement conventional Quran
memorisation by providing real-time recitation feedback, supporting personalised learning, and
facilitating systematic self-review. However, Al remains a supplementary tool because teacher
guidance, talaqqi musyafahah, discipline, and deeper understanding of the Quran cannot be fully
replaced by automated systems (Yahya et al., 2025). The same study notes continuing constraints
related to access and tajwid recognition accuracy, so the tool remains supplementary rather than
replacing teacher guidance. Similar evidence from Al-driven tools shows significant improvements in
recitation accuracy and comprehension through adaptive feedback and structured practice(Ridwan,
2025). Saad et al. (2025),supports the view that instructional quality depends on teacher competencies,
so technology gains are likely to be stronger when aligned with knowledge, skills, and attitudes for
HOTS teaching. Programme evidence further suggests that supportive conditions are associated with
academic influence, which may strengthen the translation of innovation into measurable outcomes
(Awang et al., 2025).

Implementing and Governing Integrated Tahfiz Education
Curriculum delivery in integrated tahfiz education is presented as an implementation problem, where
an intended integration of tahfiz and academic learning depends on teaching capacity and student

readiness. Othman et al. 2025) notes that implementation challenges in TMUA cluster around
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curriculum design, educator capacity, and student factors, and the discussion highlights responses such
as innovative teaching, teacher training for technology use, and mobile applications for murajaah. Abd
Ghani et al. (2025) adds evidence from private schools in Johor, where assessment results place the
overall curriculum form and implementation method at a medium-low level, indicating uneven translation
of curriculum intentions into (Abd Ghani et al., 2025). Management and accountability are indirectly tied
to deliver quality, since governance weaknesses can limit consistent routines and monitoring in private
settings (Hamid & Salman, 2025).

Institutional governance in the abstracts is framed through management models, resource conditions,
and stakeholder acceptance. Recent Malaysian evidence further indicates that institutional
management remains an important dimension of the development and public perception of Tahfiz
institutions. Asuki and Ahmad (2025) found that although educators, staff, and graduates were generally
viewed positively, the image of Tahfiz institutions from the perspective of the public remained moderate,
particularly in relation to institutional management. This finding reinforces the importance of
strengthening governance and institutional quality alongside curriculum and pedagogical development.

Hamid and Salman (2025), evaluates the Integrated Management Model of Malaysian Private Tahfiz
Centres using Mean Opinion Score and linear regression, and reports a strong relationship between
user acceptance and an efficiency factor, suggesting that perceived service quality can be treated as
an indicator (Hamid & Salman, 2025). The same abstract points to constraints in resources,
infrastructure, and facilities, which can restrict systematic planning and technology integration for
learning and administration. These constraints correspond with the curriculum practice profile described
by Abd Ghani et al. (2025), where moderately low implementation levels imply a need for stronger
organisational routines that standardise form and method across institutions. Governance pressures
also come from the external approval environment as Marzukhi and Zulkefly (2025) identifies regulatory
complexity and limited understanding of technical requirements as factors that slow planning permission
applications.

Safety and regulatory compliance emerge as governance dimensions that shape sustainability and
institutional legitimacy. Marzukhi and Zulkefly (2025), discusses delays in planning permission in
Selangor and links the problem to monitoring and enforcement gaps, stakeholder confusion over
technical requirements, and extended timelines under complex procedures. Fire risk management is
addressed directly by Salman et al. (2025), which proposes a conceptual framework integrating lean
principles and fire safety management across the building lifecycle of private tahfiz schools, and
positions Prevention through Design as a core prevention approach. The discussion indicates that such
integration can inform legislation, rules, and guidelines, while also implying that institutional adoption
remains limited and requires formalisation. From an institutional perspective, the governance emphasis
on accountability and structured management in private centres supports the feasibility of translating
safety requirements into operational practice (Hamid & Salman, 2025).

Environmental and organisational sustainability is also discussed as a governance agenda that requires
coordination beyond the classroom. Rekan and Mokhtar (2025), describes Eco-Tahfiz development as
enabled by institutional support and value alignment, while barriers include limited teacher training,
weak integration of intrinsic values, and the largely theoretical use of Figh al-Bi‘ah. Proposed responses
emphasise inter-agency collaboration, leadership engagement, community participation, and structured
action planning, aligning with broader calls for coordination to address regulatory complexity in
institutional development (Marzukhi & Zulkefly, 2025). Across the abstracts, implementation and
governance of integrated tahfiz education appear as a linked system connecting curriculum delivery
strategies in TMUA settings (Othman et al., 2025b), management and acceptance measures (Hamid &
Salman, 2025), compliance and safety frameworks (Salman et al., 2025) and sustainability-oriented
initiatives (Rekan & Mokhtar, 2025).

Quranic Scholarship and Contemporary Interpretive Methodologies

Contemporary studies on Quranic Scholarship and Contemporary Interpretive Methodologies indicate
a growing shift from descriptive discussions of Qur’anic learning toward more methodological,
interdisciplinary, and context-sensitive inquiry (Kusnadi et al., 2025; Sakkal, 2025). The reviewed
studies show that contemporary Qur’anic scholarship increasingly interacts with educational practice,
social realities, digital technology, and broader knowledge integration agendas. Bibliometric mapping
on Al and deep learning in Qur’anic education further demonstrates rapid growth in publication trends,
diversification of research methods, and the emergence of new application domains within Qur’anic
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studies (Nirwana et al., 2025). Methodological debates also highlight increasing attention toward hybrid
interpretive approaches that combine historical-critical perspectives with rhetorical and literary analysis
to strengthen interpretive credibility and analytical precision (Sakkal, 2025). At the institutional level,
knowledge integration is further framed as a coordinated academic enterprise shaped by epistemology,
policy, and faculty practice, enabling Qur’anic scholarship to expand beyond narrow disciplinary
boundaries (Yusoff, 2025).

Linguistic and discourse-based approaches also emerge as important methodological dimensions in
contemporary Qur’anic interpretation. Abu-Athreh and Aladdin (2025) demonstrate that cohesion
patterns in Qur’anic narratives can be examined through grammatical devices such as references and
conjunctions that maintain textual unity across monologue and dialogue structures. Similarly,
interpersonal mood analysis is applied to evaluate how translation choices influence interpersonal
meaning and narrative style in Qur’anic texts (Otay et al., 2025). Contemporary discourse studies
additionally show that rhetorical strategies, register selection, and multilingual integration shape the
communication of Qur’anic themes across modern audiences and social contexts (Nurhamidah et al.,
2025). At the micro-linguistic level, grammatical reasoning and phonological analysis further indicate
that syntactic and phonological coordination contributes to variant readings that remain relevant for both
classical Arabic grammar and modern linguistic inquiry (Al-Jarrah et al., 2025).

The literature further positions ijtihadic reasoning as an important mechanism for linking tradition, ethical
purpose, and contextual relevance within contemporary Qur’anic scholarship. Said et al. (2025) propose
a magashid-based interpretive approach that responds to issues such as digital misinformation, literacy
decline, and inclusivity through hermeneutic and comparative analysis grounded in maslahah
principles. Likewise, Ichwan et al. (2025) describe ijtihad as a bridge between classical tafsir traditions
and modern hermeneutics, allowing interpretation to adapt to changing social realities while maintaining
dialogue across interpretive communities. At the institutional level, Daulay et al. (2025) argue that
knowledge integration through ijtihad remains constrained by structural and epistemological barriers,
suggesting that methodological reform requires stronger academic culture and intellectual authority. In
legal scholarship, ijtihad is also applied as a principled framework for reformulating contemporary
criminal jurisprudence in ways that align with maqasid-oriented and human rights considerations
(Mohamed, 2025). Historical and philosophical discussions further reinforce the continuing relevance
of debates on sacred language, interpretive authority, and the createdness of the Qur’an in shaping
present methodological orientations (Agustono et al., 2025; Awad, 2025; Yosefi, 2025).

Digital and Al-enabled approaches also represent an expanding dimension within contemporary
Qur’anic studies and education. Hamid and Salman (2025) report that Al applications can support
comprehension and creative thinking in Qur’anic sciences education, particularly through innovation-
oriented learning designs. Nevertheless, studies involving large language models emphasise the
importance of reliability, evaluation, and responsible integration, especially through retrieval-augmented
generation techniques designed to reduce hallucination risks and improve faithfulness to Qur’anic
datasets (Khalila et al., 2025). Bibliometric findings similarly indicate that Al and deep learning have
become increasingly stable research clusters with growing institutional and geographical concentration
(Nirwana et al., 2025). Beyond educational applications, contemporary interpretive methodologies are
also increasingly extended into problem-solving domains such as ecological sustainability and spiritual-
psychological wellbeing, reflecting attempts to connect Qur’anic insights with contemporary societal
challenges while maintaining appropriate interpretive controls and evaluative standards (Fatah & Waro,
2025; Mohiuddin, 2025; Saad et al., 2025).

Conclusion

This systematic review set out to examine the Tahfiz Model Ulul Albab (TMUA) as an integrated
education framework that combines Quranic, encyclopedic, and ijtihadic elements within contemporary
Islamic education. Guided by the PRISMA protocol, the review covered studies indexed in Scopus and
Web of Science, applying strict inclusion criteria to ensure methodological relevance and thematic
focus. A total of 34 studies were analysed, covering the pedagogical, managerial, and intellectual
dimensions of TMUA. The review was guided by three core research questions addressing the
relationship between pedagogy and learning outcomes, the implementation and governance of
integrated Tahfiz education, and the connection between Quranic scholarship and interpretive
methodologies in TMUA contexts. The findings reveal that while TMUA embodies a theoretically rich
model of educational integration, empirical work remains largely concentrated on pedagogical and
institutional implementation rather than epistemological consolidation or assessment of learning impact.
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Across the selected studies, three thematic trends emerged. The first concerns the pedagogical
mechanisms of integration, where higher-order thinking skills, cognitive scaffolding, and technology-
enhanced instruction are positioned as central to improving memorisation and comprehension
outcomes. The second theme relates to implementation and governance, highlighting the importance
of structured curriculum delivery, teacher training, safety compliance, and sustainable management
systems for institutional effectiveness. The third theme reflects the expansion of Quranic scholarship
toward interdisciplinary engagement, where ijtihad, hermeneutic reasoning, and digital innovation are
increasingly employed to contextualise knowledge and maintain theological coherence. These
converging insights demonstrate that TMUA has progressed from a conceptual model toward a
maturing educational paradigm supported by empirical evidence, yet its broader integrative potential
remains limited by uneven research distribution and contextual fragmentation.

This review contributes to the field by consolidating dispersed findings and offering a structured
synthesis that connects pedagogical practice, governance structures, and interpretive frameworks
within an integrated model of Islamic education. The analysis highlights the need for stronger cross-
level coherence between classroom methods and institutional policies, as well as the alignment of
traditional learning aims with digital and interdisciplinary competencies. Practically, the review supports
curriculum designers, educators, and policymakers in refining TMUA implementation through evidence-
based planning, technology adaptation, and the inclusion of measurable quality indicators aligned with
Magqasid Shariah. Nonetheless, limitations such as database restriction to English-language journal
articles and the short publication window may have excluded relevant regional studies or ongoing
projects. Future research should incorporate longitudinal and mixed method designs to assess learning
outcomes, institutional performance, and epistemological integration over time. Overall, this review
underscores the importance of evidence-based synthesis for advancing TMUA scholarship and
provides a foundation for developing a coherent, sustainable, and contextually responsive model of
integrated tahfiz education.
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