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Abstract

Contemporary discourse on human development faces an epistemological crisis due to its heavy
reliance on secular psychological and philosophical frameworks detached from revealed knowledge,
leading to a fragmented understanding of human potential. Within the Islamic context, this has
created a significant gap between the Qur'anic conception of the human being and the operational
approaches used in human development practices. This article addresses this gap by examining
Qur’'anic contemplation (tadabbur) as a methodological mechanism within Islamic-based Human
Development (IbHD). Using qualitative conceptual analysis and thematic synthesis of Quranic
interaction structures alongside classical and contemporary scholarship on tadabbur, the study
develops a conceptual model rather than empirical findings. The proposed model positions tadabbur
as the central meaning-processing component in a taxonomy of Qur'anic engagement progressing
from reception and retention to reflective meaning-making and actualization. Unlike linear
developmental models, this taxonomy frames tadabbur as the dynamic interface between revelation
and transformation. The conceptual findings indicate that tadabbur operates as a cognitive, spiritual,
and moral mechanism that translates revealed knowledge into awareness, orientation, and ethical
embodiment, thereby facilitating gradual and integrated personal transformation. The study
concludes that reinstating tadabbur as the methodological core of IbHD provides a coherent
theoretical foundation for revelation-based pedagogy, holistic personal formation, and an
epistemological alternative to secular models.

Abstrak

Wacana pembangunan insan kontemporari berdepan krisis epistemologi kerana terlalu bergantung
pada kerangka psikologi dan falsafah sekular yang terpisah daripada ilmu wahyu, lalu menghasilkan
kefahaman yang tidak bersepadu tentang potensi insan. Dalam konteks Islam, keadaan ini
menimbulkan jurang antara tasawur al-Quran tentang insan dengan pendekatan operasi yang
digunakan dalam amalan pembangunan insan. Artikel ini bertujuan menangani jurang tersebut
dengan meneliti tadabbur al-Qur'an sebagai mekanisme metodologi dalam Pembangunan Insan
Berteraskan Islam (PIBI). Dengan menggunakan analisis konseptual dan sintesis tematik terhadap
struktur interaksi dengan al-Qur'an serta kesarjanaan klasik dan kontemporari tentang tadabbur,
kajian ini mencadangkan satu model konseptual yang meletakkan tadabbur sebagai komponen
pemprosesan makna dalam taksonomi interaksi dengan al-Qur’an, iaitu penerimaan, pengekalan,
pemprosesan makna dan pengamalan. Dapatan konseptual menunjukkan bahawa tadabbur
berfungsi sebagai mekanisme kognitif, rohani dan moral yang menterjemahkan ilmu wahyu ke dalam
bentuk kesedaran, lalu menggerakkan transformasi diri secara beransur-ansur dan bersepadu.
Kajian merumuskan bahawa pengembalian tadabbur sebagai teras metodologi PIBI menyediakan
asas teori yang koheren bagi pedagogi berteraskan wahyu, pembentukan insan holistik dan alternatif
epistemologi kepada model sekular.
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Introduction

Contemporary discourse on human development has expanded widely across psychology, education,
and social theory. Bronfenbrenner (1979) and Erikson (1968) developed influential accounts of
ecological and psychosocial development, while Piaget and Inhelder (1969), together with Vygotsky
(1978), emphasized cognitive and sociocultural dimensions of human growth. Yet dominant frameworks
remain largely shaped by secular epistemological assumptions that privilege empirical, behavioral, and
socio-economic dimensions of development while marginalizing spiritual and metaphysical foundations
as legitimate sources of knowledge (Igbal & Skinner, 2021; Nolasco & Kwak, 2025; de Araujo & do
Amaral Madureira, 2025). Development is therefore commonly framed in terms of adaptation,
competence, and psychosocial functionality rather than moral purpose or transcendent orientation.

From an Islamic perspective, this represents an epistemological dislocation because
development is conceptualized independently of divine guidance (hidayah). Al-Attas (1995) situates
human development within a Qur'anic worldview in which the human being is understood as a servant
of God (‘abd) and a moral vicegerent (khalifah) entrusted with purposeful growth and moral
responsibility (taklif). This conception is also reflected in classical and contemporary discussions of
human nature, spiritual formation, and divine accountability (al-Ghazali, n.d.; Ibn al-Qayyim, 2003;
Reynolds, 2021; Sardar, 2022; Keskin, 2025). Zahari et al. (2021) further explain that the Quranic
address is universal and purposive, extending beyond a narrow communal or historical frame toward
guidance that speaks to human moral orientation and responsibility.

The Qur'an presents a holistic anthropology, often described as al-‘alam al-asghar, integrating
spiritual, intellectual, emotional, physical, and social dimensions within a divinely ordained moral order.
Al-Ghazalr (n.d.) and Ibn al-Qayyim (2003) portray the human being as endowed with knowledge,
volition, and moral agency and as created to receive and respond to revelation. Rassool and Keskin
(2025) similarly emphasize the centrality of the self in Islamic psycho-spiritual development.
Accordingly, authentic IbHD must be rooted in revealed guidance rather than anthropocentric
paradigms (al-Attas, 1995). Development devoid of spiritual cultivation has long been critiqued as
imbalanced because it prioritizes material expansion over moral refinement and neglects the cultivation
of character central to discourses on akhlaq and tazkiyah (al-Ghazall, n.d.; Ibn al-Qayyim, 2003;
Rothman et al., 2024; Gillani & Khan, 2025).

A key factor underlying this gap is the methodological marginalization of tadabbur al-Qur’an.
Umashankar (2020) and Azaiez (2023) observe that contemporary approaches to Qur'anic engagement
often foreground procedural modes of interaction while reflective meaning-making remains secondary.
Haryanto and Muslih (2024) likewise indicate that the epistemological and transformative dimensions
of Qur'anic spirituality remain insufficiently integrated into contemporary psychological discourse. As a
result, tadabbur is frequently reduced to private devotion rather than understood as a structured
meaning-processing activity that links revelation to human transformation. Zahari and Hanapi (2026)
further demonstrate that Qur'anic contemplation research from 2001 to 2025 has expanded across
various themes and contributions, yet still requires clearer conceptual models and future directions
connecting contemplation studies to broader methodological applications.

From the perspective of IbHD, neglecting tadabbur has profound consequences. Sabki and
Hardaker (2019) and Umashankar (2020) caution that Qur'anic engagement may remain at the levels
of recitation and memorization, producing familiarity without corresponding moral and spiritual
formation. Revelation is then approached as information rather than as a transformative force, thereby
undermining holistic development across spiritual, intellectual, emotional, physical, and social
dimensions (Hocini et al., 2020; Rassool & Keskin, 2025). Yaacob et al. (2025) show that contemporary
research on Qur’anic teaching and learning encompasses diverse themes, yet reflective engagement
continues to be treated primarily within devotional or pedagogical frames. Its role as a methodological
core within IbHD therefore remains insufficiently theorized.

This article addresses this lacuna by reinstating tadabbur as the methodological core of IbHD.
Through conceptual analysis and thematic synthesis of Qur'anic interaction structures and classical and
contemporary scholarship, it proposes a model that positions tadabbur as the central processing
component in the relationship between revelation and transformation. The contribution is threefold: first,
advancing IbHD theory through an epistemologically grounded framework; second, providing a model
for revelation-based pedagogy and moral formation; and third, offering a conceptual alternative to
secular paradigms by re-centering human development within a revelatory anthropology. Accordingly,
this study is guided by the following research questions:

1. What epistemological and methodological gap arises when Qur'anic engagement is not
operationalized as a core mechanism within IbHD?
2. How can the major modes of engagement with the Quran be organized into a coherent

taxonomy for IbHD?
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3. How does tadabbur function as the central meaning-processing mechanism that mediates
between revealed knowledge and ethical actualization?

Literature Review

Scholarly engagement with human development has long been dominated by psychological,
sociological, and educational paradigms that conceptualize development primarily in terms of cognitive
growth, behavioral adjustment, socio-emotional well-being, and productivity (Bronfenbrenner, 1979;
Erikson, 1968; Piaget & Inhelder, 1969; Vygotsky, 1978). Although these approaches have generated
valuable insights, they are largely grounded in secular epistemologies that bracket metaphysical
realities and revelatory knowledge, thereby framing development in terms of adaptation and
functionality rather than moral purpose and ultimate accountability.

Within Islamic scholarship, the need to articulate human development from a revelation-
centered worldview has been emphasized across discussions of Islamic education (tarbiyah), spiritual
refinement (tazkiyah al-nafs), and applied ethics (akhlaq). Abdalla (2025) highlights continuing
conceptual debates surrounding tarbiyah and its relationship to other educational terms, indicating that
foundational clarification remains an important scholarly concern. Recent studies on Islamic human
development have likewise emphasized the significance of worldview, spiritual orientation, and value-
based formation. Ahmad and Hanapi (2025) stress the need for a clear developmental worldview, while
Khosim and Hanapi (2023) position mahabbah as a spiritual orientation relevant to personal formation.
Ibrahim (2025), meanwhile, proposes a Ta'dib Hisbah framework that integrates education, moral
supervision, and holistic human development. Collectively, these studies demonstrate the sustained
attention given to worldview, spirituality, and value formation within Islamic human development
discourse.

Nevertheless, much of the IbHD-related literature remains predominantly normative and value-
oriented. It affirms goals such as character refinement, faith strengthening, and moral awareness, but
provides limited theorization of the mechanisms through which engagement with revelation generates
sustained moral and spiritual transformation. Rothman et al. (2024), for example, demonstrate the
richness of early Muslim conceptions of character development and their relevance to contemporary
well-being, yet the methodological process through which revelation itself becomes a developmental
force remains insufficiently articulated.

A parallel body of literature examines modes of interaction with the Qur’an, including recitation
(tildwah), memorization (hifz), exegesis (tafsir), and contemplation (tadabbur). Gent and Muhammad
(2019) and Sabki and Hardaker (2019) draw attention to the tension between textual memorization and
meaningful understanding, while Umashankar (2020) emphasizes the multisensory and pedagogical
dimensions of Qur'anic engagement. Abdelnour (2024) further calls for the Qur’an to be approached
not merely as a text to be explained, but as a living source of philosophical and ethical orientation.
Despite these contributions, contemporary discussions of Quranic engagement, particularly in
educational contexts, continue to concentrate largely on procedural, ritual, or instructional dimensions,
with reflective meaning-making often treated as secondary.

Zahari and Hanapi (2026) identify Qur'anic contemplation as an increasingly visible field of
research, encompassing diverse themes, contributions, and methodological directions. Their mapping
nevertheless indicates the need for clearer conceptual models capable of connecting contemplation
research with broader developmental and methodological applications. This limitation is particularly
significant for IbHD, since the translation of Qur'anic contemplation into a structured mechanism of
human transformation remains insufficiently developed.

The universality and purposiveness of Qur'anic discourse also provide an important foundation
for understanding the developmental function of revelation. Zahari et al. (2021) explain that the Qur’anic
address extends beyond narrow communal and historical boundaries and is oriented toward universal
guidance, moral responsibility, and the realization of its higher objectives. This perspective suggests
that engagement with the Qur'an cannot be confined to textual familiarity or intellectual comprehension
alone. Rather, it requires the recognition of coherence, guidance, and moral direction. However, the
relationship between the universal Qur'anic address and a systematic model of human development
still requires more explicit conceptual articulation.

The critical gap, therefore, lies at the intersection of two scholarly strands. One elaborates the
modes through which individuals engage with revelation, while the other articulates the aims, values,
and desired outcomes of Islamic human development. Existing studies provide important insights into
both areas, but limited effort has been made to integrate them within a coherent methodological model
explaining how revelation operates within the developmental process. More specifically, the role of
tadabbur as a structured meaning-processing mechanism that mediates between revealed knowledge
and the formation of the human self remains underexplored. The present study addresses this gap by
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positioning tadabbur as the central processing component in the relationship between revelation and
transformation.

Methodology

This study adopts a qualitative conceptual research design to develop a theoretical framework for
Islamic-based Human Development (IbHD) grounded in structured engagement with the Qur'an. Rather
than relying on empirical field data, the study systematically examines concepts, categories, and
relational structures derived from scriptural and scholarly sources. Rassool (2020) demonstrates the
relevance of conceptual reconstruction for developing epistemologically grounded models in Islamic
psychology, while Mardatillah et al. (2025) show how theory-building approaches can contribute to the
reconstruction of Islamic educational thought.

The primary objective of this study is to construct a coherent conceptual model that clarifies the
methodological role of tadabbur as a meaning-processing mechanism within the broader developmental
process of IbHD. The study therefore addresses the gap between normative Islamic developmental
ideals and their operational articulation in contemporary theory (Rothman et al., 2024; Gillani & Khan,
2025).

Data Sources and Selection

The analysis draws on two principal categories of sources. The first consists of selected Qur’anic verses
that explicitly address reflective engagement with revelation, particularly Q 4:82, Q 38:29, and Q 47:24.
These verses were selected according to three inclusion criteria: first, the passage contains the root d-
b-r or explicity commands reflection upon the Qur’an; second, it links reflection to the recognition of
coherence, purpose, or guidance; and third, it associates the absence of reflection with the condition of
the heart or the failure to respond to revelation.

Supporting Qur'anic passages concerning listening, recitation, remembrance, preservation,
and action were also consulted where they clarify the broader taxonomy of Quranic engagement.
Relevant Prophetic traditions were used as supporting sources when they illuminate the purposes,
ethics, and manners of engaging with the Quran.

The second category consists of scholarly texts drawn from two clusters. The first includes
classical Islamic works in exegesis (tafsir), spirituality (tasawwuf), and ethics (akhlaq). Al-Ghazalt (n.d.),
Ibn al-Qayyim (2003), and al-Asfahant (2009) were selected because their works provide conceptual
foundations for understanding Quranic engagement, moral formation, and the transformation of the
human self.

The second cluster comprises contemporary academic studies in Islamic education, Islamic
psychology, Quranic studies, and human development. These sources were selected for their
contribution to conceptualizing revelation-based development, spiritual formation, and Quranic
contemplation (Rassool, 2020; Rothman et al., 2024; Keskin, 2025; Zahari & Hanapi, 2026).

Sources were selected according to four criteria: authoritativeness, thematic relevance,
analytical depth, and direct contribution to the study’s three focal concerns, namely Quranic
engagement, epistemology, and human transformation. Rassool (2023) emphasizes that in conceptual
Islamic research, the adequacy of sources is determined primarily by their relevance to conceptual
clarification and theory construction rather than by statistical representativeness.

Analytical Approach

The study employs two complementary analytical methods: conceptual analysis and thematic
synthesis. Abdalla (2025) demonstrates the importance of conceptual clarification in examining
foundational Islamic educational terminology, while Mardatillah et al. (2025) illustrate how thematic and
theoretical synthesis can contribute to the construction of transformative Islamic educational models.
Conceptual analysis is used to clarify the principal constructs of the study, namely revelation
(wahy), human development (tanmiyah insaniyyah), and tadabbur. This analysis examines their
linguistic roots, doctrinal meanings, and epistemic functions within Islamic discourse. Particular
attention is given to distinguishing fadabbur from other modes of Qur'anic engagement, including
tildwah, hifz, and tafsir. Al-Ghazali (n.d.) and Ibn al-Qayyim (2003) provide important classical
foundations for understanding the transformative purpose of Qur’anic reflection, while Abdelnour (2024)
highlights the need to approach the Qur’an as a living source of philosophical and ethical orientation.
Thematic synthesis is then used to identify recurring conceptual patterns concerning the ways
in which revelation engages the human being across cognitive, spiritual, and moral dimensions. The
synthesis is applied to classical discussions of the purposes and modes of Qur'anic interaction, as well

https://doi.org/10.37231/jimk.2026.27.1.990 49



JURNAL ISLAM DAN MASYARAKAT KONTEMPORARI, 26(1): 46-56

as contemporary studies of Islamic education, tazkiyah al-nafs, and IbHD. Through this process, a
taxonomy of Qur’anic engagement is constructed as the structural foundation of the proposed model
(Rassool, 2020; Gillani & Khan, 2025).

Analytical Procedure

The analytical procedure was conducted in three stages.

1. Textual examination: Qur'anic passages and scholarly discussions were examined to identify
and categorize the principal modes of interaction with revelation and their intended
transformative functions.

2. Taxonomy development: The identified modes were organized into four interrelated levels of
engagement: reception, retention, meaning processing through tadabbur, and actualization
through ‘amal.

3. Relational analysis: The functional relationships between these levels were analysed to
determine how tadabbur mediates between the reception and retention of revealed knowledge
and its embodiment in ethical action.

This procedure enabled the study to move from conceptual identification to structural
organization and, finally, to an explanation of the relationships underlying the proposed model.

Validation and Limitations

As a conceptual study, validation is established through internal coherence, explanatory adequacy, and
consistency with foundational Islamic texts and established scholarly discourse. Rassool (2023)
identifies epistemological coherence and conceptual consistency as important criteria in Islamic
research methodology. Accordingly, the proposed model was evaluated according to its capacity to
integrate classical insights and contemporary developmental scholarship within a logically consistent
framework (Rothman et al., 2024).

The principal limitation of the study lies in its non-empirical scope. The study prioritizes
theoretical articulation and conceptual model-building rather than empirical verification. Future research
may therefore examine the model through qualitative case studies, curriculum development, or
pedagogical interventions in educational and developmental settings.

Ethical and Epistemic Considerations

The study adheres to the principles of academic integrity and Islamic epistemic ethics. Sacred texts and
classical scholarly traditions are approached respectfully, contextually, and without reducing revelation
to a neutral body of research data. Al-Attas (1995) emphasizes the normative role of revealed
knowledge within the Islamic worldview, while Rassool (2023) maintains that Islamic research
methodology must recognize the relationship between epistemology, method, and moral responsibility.

Accordingly, revelation is treated in this study not merely as an object of analysis but as a
normative source of guidance that shapes both the methodological orientation and the meaning of the
research process.

Findings: The Proposed Model

The conceptual findings of this study consist of a four-level taxonomy of Qur'anic engagement for
Islamic-based Human Development (IbHD). The model does not report empirical outcomes; rather, it
presents a theoretical structure derived from conceptual analysis and thematic synthesis. It identifies
four interrelated modes of engagement: (1) reception, (2) retention, (3) meaning processing, and (4)
actualization. Although each mode performs a distinct function, transformation emerges through their
dynamic integration, with tadabbur operating as the central meaning-processing mechanism.

The proposed taxonomy responds to a recurring concern in the literature that engagement with
the Quran may remain confined to recitation, memorization, or instructional familiarity without
necessarily producing deeper understanding and ethical transformation. Gent and Muhammad (2019)
highlight the distinction between memorizing a sacred text and understanding its meaning, while
Umashankar (2020) emphasizes the need to expand Quranic engagement beyond written and
procedural interaction. These concerns provide an important conceptual basis for distinguishing the
four modes within the proposed model.

At the foundational level, reception involves attentive listening and mindful recitation through
istima“ and tilawah. Reception constitutes the initial opening of perceptual, affective, and cognitive

https://doi.org/10.37231/jimk.2026.27.1.990 50



JURNAL ISLAM DAN MASYARAKAT KONTEMPORARI, 26(1): 46-56

channels through which revelation enters human consciousness. It therefore refers not merely to
auditory exposure but to a state of attentiveness, presence, and readiness to receive divine guidance.

The second level, retention, refers primarily to hifz, through which revelation is preserved within
memory and the heart. Retention enables continuity of engagement by making the Quranic text
internally accessible to the individual. However, preservation alone does not necessarily ensure
comprehension, moral orientation, or transformation. This distinction explains why reception and
retention function as necessary foundations of Qur’anic engagement but do not, by themselves,
complete the developmental process.

The third level, meaning processing, constitutes the transformative core of the model. It is
represented by fadabbur, defined in this study as deliberate, repeated, and purposive reflection upon
revelation. Al-Ghazalt (n.d.) and Ibn al-Qayyim (2003) consistently emphasize that the Qur’an is
intended not only to be recited and retained but also to penetrate the heart, shape understanding, and
direct conduct. In the proposed model, tadabbur enables revelation to move from external text and
retained knowledge into internalized meaning.

Through this process, Quranic meanings are related to the individual’'s worldview, moral
condition, intentions, responsibilities, and lived circumstances. Tadabbur therefore reshapes not only
what the individual knows but also how reality is perceived, how values are ordered, and how moral
choices are made. It functions simultaneously across cognitive, spiritual, and moral dimensions, thereby
connecting revealed knowledge with the formation of consciousness and intentionality.

The fourth level, actualization, refers to ‘amal, namely the embodiment of internalized guidance
in ethical conduct, disciplined self-regulation, social responsibility, and constructive participation in
communal life. Actualization represents the observable expression of the meanings processed through
tadabbur. It is not treated as an isolated final act but as an outcome that continually returns the individual
to renewed reception, retention, and reflection.

Within this taxonomy, tadabbur is therefore not merely the third step in a linear sequence.
Rather, it functions as the dynamic interface between reception and retention on the one hand, and
ethical actualization on the other. The relationship may be represented as follows:

Actualization (Output):
‘Amal (Ethical Embodiment)

Y

Meaning Processing Core:
Tadabbur (Reflective Meaning-Making)
Retention (Internalization):

Hifz (Preservation within Self)

Reception (Input):
Istima’ and Tilawah (Exposure to Revelation)
AN

Figure 1: Taxonomy of Qur'anic Engagement in Islamic-based Human Development (IbHD):
Tadabbur as the Central Meaning-Processing Component.

As illustrated in Figure 1, the proposed taxonomy conceptualizes Qur'anic engagement as a
hierarchically integrated and meaning-centered structure rather than a strictly linear developmental
sequence. The pyramidal configuration indicates that each mode of engagement builds upon the
foundational modes beneath it. Reception provides initial exposure to revelation, retention preserves it
within the self, tadabbur processes its meanings, and actualization embodies those meanings in
conduct.

Although the model is represented hierarchically, its operation is recursive. Ethical actualization
generates new experiences and moral questions that may return the individual to renewed listening,
recitation, remembrance, and reflection. The developmental process therefore involves continuous
movement between revelation, meaning, experience, and action.

The central placement of tadabbur signifies that transformation does not arise automatically
from exposure to or preservation of the Qur’anic text. Without reflective meaning processing, Qur’anic
engagement may remain at the level of textual familiarity or recognition. Q 4:82 frames fadabbur as a
means of recognizing the coherence of revelation, while Q 38:29 connects reflection upon the Qur'an
with remembrance and moral responsiveness. Q 47:24 explicitly associates the absence of tadabbur
with the condition of hearts that are unable to receive and respond fully to revelation. In this sense,
tadabbur enables the transition from knowing the text to being formed by its guidance.
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The proposed model consequently reframes IbHD as a revelation-driven and meaning-
centered process. Human transformation occurs when divine guidance is received, preserved,
contemplated, and embodied through an integrated pattern of engagement. Tadabbur serves as the
methodological core of this process because it connects revealed knowledge with changes in
worldview, moral orientation, intention, and conduct.

Discussion

The proposed model addresses the three research questions by clarifying the epistemological gap in
existing human development discourse, organizing the principal modes of Qur'anic engagement into a
coherent taxonomy, and explaining the mediating role of fadabbur between revealed knowledge and
ethical actualization. Its central proposition is that Islamic-based Human Development (IbHD) should
be understood as a revelation-driven and meaning-centered process rather than as an externally
imposed program of behavioral modification.

This perspective differs from dominant developmental paradigms that explain human growth
primarily through cognitive maturation, psychosocial adjustment, environmental adaptation, or the
acquisition of functional competencies. Aydin (2017) demonstrates the limitations of conventional
development measures when applied to Muslim societies, while Chande (2023) critiques the broader
politics of knowledge production that privileges secular modernity over revealed epistemologies. The
proposed model responds to these concerns by locating development within a framework of divine
guidance, moral responsibility, and purposeful transformation.

An Epistemologically Distinct Account of Development

The first contribution of the model lies in its epistemologically distinct account of human development.
Within the Quranic worldview, development is inseparable from guidance (hidayah), moral
responsibility (faklif), and the refinement of the inner self (tazkiyah al-nafs). The human being is
therefore not merely an adaptive organism but a morally accountable agent (mukallaf) whose growth is
oriented toward alignment with divine guidance.

Khoirudin et al. (2025) emphasize the need to reconstruct Islamic educational thought
according to its own philosophical and epistemological foundations. Similarly, Mardatillah et al. (2025)
argue that transformative Islamic education requires an epistemological framework capable of
integrating revealed knowledge, creativity, and human formation. These perspectives support the
present model's contention that IbHD cannot be adequately theorized by adopting secular
developmental assumptions and subsequently attaching Islamic values to them.

The proposed taxonomy operationalizes this epistemological position by explaining how
revelation enters the developmental process. Reception exposes the individual to divine guidance,
retention preserves revelation within memory and consciousness, tadabbur processes its meanings,
and actualization embodies those meanings in conduct. In this way, the model links Islamic ontology
and epistemology with a concrete process of personal formation.

Bridging the Gap between Theory and Practice in IbHD

A second contribution of the model is its attempt to bridge the gap between the normative aims of IbHD
and the process through which those aims may be realized. Existing Islamic human development
literature frequently emphasizes desirable outcomes such as spiritual refinement, moral character, faith,
well-being, and social responsibility. However, the mechanism connecting engagement with revelation
to these outcomes often remains implicit.

Mardatillah et al. (2025) highlight the importance of transformative pedagogical processes,
whereas Subiyantoro et al. (2026) demonstrate the value of integrating religious and humanistic
dimensions in personality formation. Nevertheless, such approaches still require a clearer explanation
of how revealed knowledge becomes internalized and translated into moral action.

The proposed model addresses this problem by positioning tadabbur as the dynamic interface
between textual engagement and lived embodiment. It explains that exposure to revelation becomes
developmentally significant only when its meanings are reflected upon, related to the self, and
incorporated into moral intention and conduct. Tadabbur therefore serves not merely as an additional
devotional activity but as the methodological mechanism through which revelation becomes formative.

This understanding also responds to critiques of Qur'anic engagement that is confined to ritual
performance or instructional familiarity. Alkouatli (2023) shows that Muslim educators often negotiate
competing assumptions about human development when attempting to form Muslim children, while
Chande (2023) warns against the uncritical adoption of secular epistemological categories. Together,
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these concerns reinforce the need for a development model in which revelation shapes both the aims
and the process of transformation.

Challenging Linear and Reductionist Developmental Paradigms

The model also challenges linear and reductionist assumptions in modern developmental theory.
Conventional paradigms often describe development as a sequence of stages or competencies
produced through maturation, environmental stimulation, or behavioral adjustment. By contrast, the
Qur’anic engagement model is iterative, recursive, and integrative.

Although the taxonomy is presented through four ordered modes, the developmental process
does not end with actualization. Ethical action generates new experiences, challenges, and questions
that return the individual to renewed engagement with revelation. Reception, retention, reflection, and
action therefore operate in a continuous cycle rather than as a one-directional progression.

Khoirudin et al. (2025) and Mardatillah et al. (2025) emphasize forms of Islamic education that
move beyond mechanical transmission toward reflective and transformative consciousness. The
proposed model extends this argument by identifying tadabbur as the process through which lived
experience is continuously interpreted in the light of revelation. Development thus occurs through
repeated encounters between the Qur'anic text, human consciousness, moral responsibility, and
practical action.

Holistic Integration of Human Dimensions

A further contribution of the model concerns the holistic nature of human development. Tadabbur
engages the intellect (‘aql), the affective and spiritual center (qalb), moral intention (niyyah), and human
action (‘amal). Its developmental effects therefore extend beyond intellectual comprehension to spiritual
awareness, emotional orientation, ethical discernment, and social responsibility.

Rassool and Keskin (2025) explain that the Islamic conception of the self cannot be reduced to
cognitive or psychological functions alone. Rothman et al. (2024) similarly demonstrate that early
Muslim scholars viewed character development as an integrated process involving spiritual, moral,
emotional, and behavioral dimensions. These perspectives support the model’'s conception of the
human being as an integrated moral-spiritual whole rather than a collection of separate faculties.

The taxonomy consequently provides a conceptual bridge between Qur’anic anthropology and
contemporary developmental discourse. It preserves the multidimensional nature of human growth
while ensuring that these dimensions remain oriented by revelation. This distinguishes IbHD from
approaches that treat spirituality as an optional supplement to an otherwise secular model of the human
person.

Implications for Practice: Education, Formation, and Community Development

The proposed model carries several practical implications. First, Islamic education should move beyond
an exclusive emphasis on recitation, memorization, and textual reproduction. These practices remain
essential, but they should be integrated with structured reflective activities that enable learners to relate
Qur’anic meanings to personal, moral, and social realities. Subiyantoro et al. (2026) demonstrate the
importance of integrating religious meaning with humanistic educational practices, particularly in the
formation of student personality.

Second, moral and spiritual formation programs should cultivate fadabbur as a sustained habit
rather than as an occasional activity. Khoirudin et al. (2025) emphasize that Islamic education should
form a worldview and moral consciousness, not merely transmit information. In this context, the
proposed taxonomy offers a basis for designing programs that connect Qur’anic reception and retention
with reflective meaning-making and ethical practice.

Third, community development initiatives may incorporate collective reflection (tadabbur jama 7)
as a method of moral deliberation, communal learning, and social responsibility. Alkouatli (2024) argues
for research and educational paradigms that recognize realities beyond the merely tangible. This
suggests that community development should not be limited to material intervention but should also
address shared meanings, moral purpose, and spiritual orientation.

These implications indicate that the model may inform curriculum design, counselling,
leadership development, youth formation, and community-based programs. Its practical value lies in
providing a structured explanation of how interaction with revelation may be organized toward
transformation.
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Contribution to Global Discourse: Restoring the Human Dimension of Development

Finally, the model contributes to wider debates concerning the meaning and purpose of human
development. Contemporary development discourse is increasingly shaped by technological
instrumentalism, economic productivity, and functional efficiency. Although these dimensions are
important, they do not fully address questions of moral responsibility, spiritual purpose, or the ultimate
orientation of human life.

Aydin (2017) calls attention to the need for development measures that reflect Islamic values
and human well-being beyond material indicators. Chande (2023) similarly argues that the dominance
of secular knowledge frameworks restricts the contribution of religious epistemologies to global
intellectual discourse. The proposed model responds by presenting a revelation-based account of
development centered on meaning, moral agency, and spiritual purpose.

In this respect, the contribution of the model extends beyond IbHD. It introduces a distinct
epistemological perspective into interdisciplinary discussions of human flourishing. Rather than asking
only how individuals may become more competent, productive, or adaptive, the model directs attention
toward the type of human person that development seeks to form.

By positioning tadabbur as the central meaning-processing mechanism, the model articulates
development as a continuous movement from revelation to consciousness, from consciousness to
moral orientation, and from moral orientation to ethical embodiment. It thereby restores meaning and
responsibility to the center of human development while preserving the distinctive epistemological
foundations of the Islamic worldview.

Conclusion

This study examined the methodological role of tadabbur al-Qur'an within Islamic-based Human
Development (IbHD) in response to a persistent epistemological and methodological gap in
contemporary human development discourse. Although Islamic scholarship consistently emphasizes
spiritual refinement, moral responsibility, and alignment with divine guidance, the process through which
engagement with revelation generates sustained transformation has often remained insufficiently
theorized. Chande (2023) highlights the limitations of development frameworks rooted exclusively in
secular knowledge structures, while Mardatillah et al. (2025) emphasize the need for an
epistemologically grounded and transformative Islamic educational model.

To address this gap, the study proposed a four-level taxonomy of Quranic engagement
encompassing reception, retention, meaning processing, and actualization. Within this taxonomy,
tadabbur functions as the central meaning-processing mechanism that connects the reception and
preservation of revelation with its embodiment in ethical conduct. The model therefore explains how
Quranic engagement may progress beyond textual familiarity toward changes in worldview, moral
orientation, intention, and action.

The proposed framework advances IbHD theory by presenting development as a revelation-
driven, meaning-centered, and recursive process. Rather than treating growth as a linear sequence of
competencies or adaptive functions, the model conceives transformation as a continuous interaction
between revelation, reflection, lived experience, and ethical action. This perspective is consistent with
calls for Islamic educational approaches that move beyond the mechanical transmission of knowledge
toward reflective consciousness and holistic personality formation (Khoirudin et al., 2025; Subiyantoro
et al., 2026).

The model also reinforces a holistic understanding of the human person. By engaging intellect
(‘aql), the spiritual and affective center (galb), moral intention (niyyah), and action (‘amal), tadabbur
integrates cognitive, spiritual, moral, emotional, and social dimensions of development. Rassool and
Keskin (2025) similarly emphasize that the Islamic conception of the self cannot be reduced to
psychological or cognitive functions alone. Accordingly, authentic IbHD requires a framework in which
revelation shapes both the aims and the process of human transformation.

From a practical perspective, the taxonomy may provide a conceptual foundation for curriculum
design, revelation-based pedagogy, moral and spiritual formation, counselling, youth development, and
community-based initiatives. It suggests that recitation and memorization should remain integral to
Qur’anic engagement but should be connected systematically with reflection and ethical embodiment.
Alkouatli (2024) underscores the importance of acknowledging intangible, moral, and spiritual
dimensions in educational and developmental inquiry, a concern that aligns with the broader
implications of the proposed model.

As a conceptual study, the framework is limited by the absence of empirical validation. Future
research may examine its applicability through qualitative case studies, curriculum-based interventions,
longitudinal studies, and assessments of tadabbur-centered educational or developmental programs.
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Comparative studies may also explore how revelation-based meaning-processing operates across
different educational, cultural, and institutional contexts.

In conclusion, reinstating tadabbur as the methodological core of IbHD provides a coherent
explanation of how revealed knowledge may become a formative force in human development. By
linking reception, retention, reflective meaning processing, and ethical actualization, the model offers
an epistemologically grounded alternative to developmental approaches that marginalize moral purpose
and spiritual orientation. It ultimately reframes human development not merely as the enhancement of
what individuals can know or do, but as the formation of who they are called to become.

References

Abdalla, M. (2025). Exploring tarbiyah in Islamic education: A critical review of the English- and Arabic-
language literature. Education Sciences, 15(5), Article 559.
https://doi.org/10.3390/educsci15050559

Abdelnour, M. G. (2024). From “how” to “why”: Reinvigorating the Qur’an as a living philosophy. Journal
of Islamic and Muslim Studies, 9(2), 116—125. https://doi.org/10.2979/jims.00040

Ahmad, S. J., & Hanapi, M. S. (2025). Tasawur pembangunan Malaysia Madani (T-PMM) berdasarkan
pandangan para pemegang taruh [The development worldview of Malaysia Madani (T-PMM)
based on the perspectives of stakeholders]. Jurnal Islam dan Masyarakat Kontemporari, 26(2),
15-28. https://doi.org/10.37231/jimk.2025.26.2.919

Al-Asfahani, al-Raghib. (2009). Al-Mufradat fi gharib al-Qur'an (Safwan ‘Adnan Dawadi, Ed.). Dar al-
Qalam.

Al-Attas, S. M. N. (1995). Prolegomena to the metaphysics of Islam: An exposition of the fundamental
elements of the worldview of Islam. ISTAC.

Al-Ghazall. (n.d.). /hyd’ ‘uldm al-din. Dar al-Ma‘rifah.

Alkouatli, C. (2023). “We’re trying to raise Muslim kids, right?” Muslim educators’ narratives of human
development. Cognition and Instruction, 41(1), 32-60.
https://doi.org/10.1080/07370008.2022.2073355

Alkouatli, C. (2024). llluminating data beyond the tangible: Exploring a conceptually relevant
paradigmatic frame for empirical inquiry with Muslim educators. International Journal of
Qualitative Studies in Education, 37(8), 2466-2484.
https://doi.org/10.1080/09518398.2024.2318301

Aydin, N. (2017). Islamic vs. conventional Human Development Index: Empirical evidence from ten
Muslim countries. International Journal of Social Economics, 44(12), 1562—1583.
https://doi.org/10.1108/IJSE-03-2016-0091

Azaiez, M. (2023). Sharing the meanings of the Qur'an: Outline of a dialogical hermeneutic. Revue
Théologique de Louvain, 54(2), 180-209. https://doi.org/10.2143/RTL.54.2.3292106

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design.
Harvard University Press.

Chande, A. (2023). Global politics of knowledge production: The challenges of Islamization of
knowledge in the light of tradition vs. secular modernity debate. Nazhruna: Jurnal Pendidikan
Islam, 6(2), 271-289. https://doi.org/10.31538/nzh.v6i2.3502

de Araujo, I. A. A., & do Amaral Madureira, A. F. (2025). Towards a reflexive psychology: Embracing
interdisciplinarity, intersectionality, and decolonial perspectives. Culture & Psychology.
https://doi.org/10.1177/1354067X251389925

Erikson, E. H. (1968). Identity: Youth and crisis. W. W. Norton.

Gent, B., & Muhammad, A. (2019). Memorising and reciting a text without understanding its meaning:
A multi-faceted consideration of this practice with particular reference to the Qur'an. Religions,
10(7), Article 425. https://doi.org/10.3390/rel10070425

Gillani, U., & Khan, M. J. (2025). Achieving our highest potential through character development (husn-
i akhlaaq): An Islamic perspective on holistic personality development, spiritual growth and
human flourishing. Frontiers in Psychology, 16, Article 1569393.
https://doi.org/10.3389/fpsyg.2025.1569393

Haryanto, S., & Muslih, M. (2024). Critique of spiritual concepts in transpersonal psychology and their
interrelation with the Qur'an. Journal of Islamic Thought and Civilization, 14(2), 178-188.
https://doi.org/10.32350/jitc.142.11

Hocini, M. A., Abdullah, M., & Bounama, F. (2020). The Qur’anic aspects of human development with
special reference to the role of ‘agidah in Tafsir al-zilal of Sayyid Qutb: A thematic study. Afkar,
22(2), 321-394. https://doi.org/10.22452/afkar.vol22n02.10

Ibn al-Qayyim al-dJawziyyah. (2003). Madarij al-salikin bayna manazil iyyaka na‘'budu wa iyyaka
nasta‘in. Dar al-Kutub al-‘limiyyah.

https://doi.org/10.37231/jimk.2026.27.1.990 55



https://doi.org/10.3390/educsci15050559
https://doi.org/10.2979/jims.00040
https://doi.org/10.37231/jimk.2025.26.2.919
https://doi.org/10.1080/07370008.2022.2073355
https://doi.org/10.1080/09518398.2024.2318301
https://doi.org/10.1108/IJSE-03-2016-0091
https://doi.org/10.2143/RTL.54.2.3292106
https://doi.org/10.31538/nzh.v6i2.3502
https://doi.org/10.1177/1354067X251389925
https://doi.org/10.3390/rel10070425
https://doi.org/10.3389/fpsyg.2025.1569393
https://doi.org/10.32350/jitc.142.11
https://doi.org/10.22452/afkar.vol22no2.10

JURNAL ISLAM DAN MASYARAKAT KONTEMPORARI, 26(1): 46-56

Ibrahim, A. (2025). Keperluan pembinaan kerangka Ta'dib Hisbah (Ta-His) untuk pembangunan
insaniah remaja sekolah berasrama di Malaysia [The need for developing a Ta'dib Hisbah (Ta-
His) framework for the human development of boarding school adolescents in Malaysia). Jurnal
Islam dan Masyarakat Kontemporari, 26(2), 29-39.
https://doi.org/10.37231/jimk.2025.26.2.931

Igbal, N., & Skinner, R. (2021). Islamic psychology: Emergence and current challenges. Archive for the
Psychology of Religion, 43(1), 65—77. https://doi.org/10.1177/0084672420983496

Keskin, Z. (2025). Quranic concepts in Islamic psychology and spirituality: Application in the modern
world. Taylor & Francis. https://doi.org/10.4324/9781003494614

Khoirudin, A., Effendi, M. S., Argam, M. L., Darmawan, H., Bachtiar, H., & Anshori, M. I. (2025). Noeng
Muhadijir's Islamic educational philosophy and its paradigmatic impact: A case study from
Universitas Ahmad Dahlan, Indonesia. Jurnal Pendidikan Agama Islam, 22(2), 295-316.
https://doi.org/10.14421/jpai.v22i2.11004

Khosim, N., & Hanapi, M. S. (2023). Tasawur mahabbah menurut Badiuzzaman Said Nursi berdasarkan
kitab Kulliyyat Rasa’il al-Nur [The tasawur of mahabbah according to Bediuzzaman Said Nursi
based on the book of Kulliyyat Rasa’il al-Nur]. Jurnal Islam dan Masyarakat Kontemporari,
24(1), 154-163. https://doi.org/10.37231/jimk.2023.24.1.779

Mardatillah, F., Gumilang, R. M., Wahyudi, M. A., Rawanita, M., & Muhammad, M. (2025).
Epistemological reconstruction of Islamic education: Developing a transformative pedagogical
model to foster creativity. Jurnal Illmiah  Peuradeun, 13(2), 1071-1094.
https://doi.org/10.26811/peuradeun.v13i2.2200

Nolasco, R., & Kwak, H. (2025). Disentangling integration of psychology and theology: A decolonial
critique and improvisation in spiritual care and counseling. Journal of Psychology and Theology,
53(2), 219-236. https://doi.org/10.1177/00916471251327921

Piaget, J., & Inhelder, B. (1969). The psychology of the child. Basic Books.

Rassool, G. H. (2020). Cognitive restructuring of psychology: The case for a vertical and horizontal
integrated, embedded curriculum model for Islamic psychology. Islamic Studies, 59(4), 477—
494. https://doi.org/10.52541/isiri.v59i4.1023

Rassool, G. H. (2023). Integrated research methodologies in Islamic psychology. Taylor & Francis.
https://doi.org/10.4324/978100334624 1

Rassool, G. H., & Keskin, Z. (2025). Positioning the self (nafs) in Islamic psycho-spirituality. Journal of
Spirituality in Mental Health, 27(1), 1-10. https://doi.org/10.1080/19349637.2023.2264848

Reynolds, G. S. (2021). “The human was created out of haste”: On prophecy and the problem of human
nature in the Qur'an. Religions, 12(8), Article 589. https://doi.org/10.3390/rel12080589

Rothman, A., Yicesoy, Z. B., & Yalgin, E. (2024). Early Muslim scholars’ conceptions of character
development and contemporary applications in mental health and well-being. Journal of Muslim
Mental Health, 18(1), 62—74. https://doi.org/10.3998/[mmh.6027

Sabki, A., & Hardaker, G. (2019). Memorisation and learning in Sufi British madrasahs. Journal for
Muilticultural Education, 13(4), 302—-319. https://doi.org/10.1108/JME-06-2019-0048

Sardar, N. B. M. B. Z. A. (2022). Hidayat Surat Al-Humazah and its impact on building human values.
Quranica: International Journal of Quranic Research, 14(2 Special Issue 9), 107-134.
https://doi.org/10.22452/quranica.vol14n02.14

Subiyantoro, Rohmadani, Z. V., & Achadi, M. W. (2026). Integrating religious dimensions and
humanistic education to enhance student personality: A case study in Indonesian madrasas.
Muiltidisciplinary Science Journal, 8, Article 2026208.
https://doi.org/10.31893/multiscience.2026208

Umashankar, R. R. (2020). The multisensory engagement with the Qur'an: Teaching the Qur'an beyond
the  written  word. Teaching Theology @ and  Religion, 23(4), 231-239.
https://doi.org/10.1111/teth. 12569

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes (M. Cole,
V. John-Steiner, S. Scribner, & E. Souberman, Eds.). Harvard University Press.

Yaacob, K. M. S. K., Hasbulah, M. H., Noor, A. M., & Sabri, M. A. Z. B. (2025). Trends and themes in
al-Quran teaching and learning: A bibliometric analysis. Quranica: International Journal of
Quranic Research, 17(2), 143—-171. https://doi.org/10.22452/quranica.vol17n02.32

Zahari, A. A. |. C., & Hanapi, M. S. (2026). Mapping Qur’anic contemplation research (2001-2025):
Trends, contributions and future directions. Quranica: International Journal of Quranic
Research, 18(1), 253-288. https://doi.org/10.22452/quranica.vol18no1.29

Zahari, A. A. |. C., Khaled, N. A., & El-Atrash, R. J. (2021). ‘Alamiyyat al-khitab al-Qur’anT: Ishkaliyyat
al-mafhim wa-maqasiduhu [The universal Qur’anic discourse: Problem of concepts and its
objectives]. Quranica: International Journal of Quranic Research, 13(2), 1-33.
https://doi.org/10.22452/quranica.vol13n02.12

https://doi.org/10.37231/jimk.2026.27.1.990 56



https://doi.org/10.37231/jimk.2025.26.2.931
https://doi.org/10.1177/0084672420983496
https://doi.org/10.4324/9781003494614
https://doi.org/10.14421/jpai.v22i2.11004
https://doi.org/10.37231/jimk.2023.24.1.779
https://doi.org/10.26811/peuradeun.v13i2.2200
https://doi.org/10.1177/00916471251327921
https://doi.org/10.52541/isiri.v59i4.1023
https://doi.org/10.4324/9781003346241
https://doi.org/10.1080/19349637.2023.2264848
https://doi.org/10.3390/rel12080589
https://doi.org/10.3998/jmmh.6027
https://doi.org/10.1108/JME-06-2019-0048
https://doi.org/10.22452/quranica.vol14no2.14
https://doi.org/10.31893/multiscience.2026208
https://doi.org/10.1111/teth.12569
https://doi.org/10.22452/quranica.vol17no2.32
https://doi.org/10.22452/quranica.vol18no1.29
https://doi.org/10.22452/quranica.vol13no2.12

