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ABSTRACT 

Background and Purpose: Children's rights represent a fundamental framework crucial for the healthy 

development and socialization of all children, regardless of their backgrounds. In multicultural 

educational environments, examining how different student groups perceive these rights is essential for 

creating inclusive schools. This study aims to examine and compare the perspectives of Turkish and 

refugee/immigrant primary school students regarding children's rights. 

 

Methodology: Employing a comparative case study design, data were gathered from a purposively 

sampled cohort consisting of 42 fourth-grade primary school students (21 Turkish and 21 

refugee/immigrant). Comprehensive data triangulation was achieved through demographic information 

forms and student drawing protocols administered to the entire cohort (N=42). To capture deeper socio-

ecological insights, semi-structured interviews were conducted with a strategic sub-sample of 12 

students (6 Turkish, 6 refugee) and their respective families (12 parents/guardians), complemented by 

12 contextual home observations. The qualitative datasets were systematically analyzed using inductive 

content and categorical analysis to establish rigorous themes and codes. 

 

Findings: The findings revealed similarities and significant differences between Turkish and 

refugee/immigrant students' perceptions of children's rights. While Turkish students heavily 

emphasized the right to education, play, and general welfare, refugee/immigrant students' drawings and 

expressions prominently reflected themes of physical safety, survival, longing for peace, and basic 

protection needs. Family and environmental factors were found to deeply influence these distinct 

conceptualizations. 

 

Contributions: This study contributes to the literature by providing a direct comparative analysis of 

children's rights from the perspectives of vulnerable and host-community children in a single 

educational setting. The results offer practical insights for educators, school administrators, and 

policymakers to design inclusive educational policies and rights-based interventions in multicultural 

schools. 
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1.0 INTRODUCTION 

Children's rights represent a universal and fundamental framework designed to ensure the 

healthy development, protection, and active participation of all individuals under the age of 18 

(United Nations Children's Fund [UNICEF], 1989). The United Nations Convention on the 

Rights of the Child (UNCRC) establishes that rights such as education, healthcare, protection 

from exploitation, and the right to play are non-negotiable entitlements regardless of a child’s 

race, nationality, or legal status. Despite this comprehensive international consensus, the 

practical implementation and the subjective experiencing of these rights can vary dramatically 

across different socio-cultural and economic contexts. In contemporary educational settings, 

which are increasingly shaped by global migration flows, understanding how children 

conceptualize and perceive their own rights has become a critical area of academic and social 

inquiry. 

The school environment, particularly primary education, serves as a primary 

socialization agent where children first experience institutional applications of their rights 

(Osler & Starkey, 2018). Within these environments, host-country children and refugee or 

immigrant children coexist, sharing the same educational spaces but often viewing their rights 

through vastly different experiential lenses. For native or host-country students, children's 

rights are frequently perceived through the lens of developmental and recreational needs, such 

as the right to high-quality education, continuous play, and self-expression. Conversely, for 

refugee and immigrant children, the perception of rights is deeply intertwined with fundamental 

survival needs, physical safety, social integration, and the psychological longing for stability, 

a phenomenon broadly documented in macro-level international migration discourses 

(Mendenhall et al., 2017). However, while existing global research broadly outlines these 

overarching thematic disparities from an adult-centric or purely socio-political perspective, 

there remains a critical gap in micro-level, localized empirical evidence. Specifically, literature 

has overlooked how these divergent conceptualizations actively manifest, collide, and are 

operationalized within the exact same institutional ecosystem and shared educational setting. 

The novelty of this study lies not merely in identifying these separate paradigms, but in 

capturing their real-time co-existence, systemic interactions, and domestic mediators through 

a dual-lens qualitative approach. By positioning native and displaced children within the 

identical socio-ecological reality, this inquiry unmasks how the exact same school variables 

produce vastly different legal and developmental subjectivities, thereby extending the 

theoretical frameworks of international child rights discourse beyond macro-generalizations. 

Research demonstrates that children's cognitive and emotional maps regarding rights 

are not formed in isolation; they are deeply shaped by family dynamics, socio-historical 

backgrounds, and environmental challenges (Covell et al., 2010). Refugee families often face 

severe language barriers, legal ambiguities, and economic hardships, which directly influence 

how children understand boundaries, protection, and institutional trust. Therefore, evaluating 

children’s rights solely through adult-centric or purely legal frameworks risks overlooking the 

nuanced reality of how children actually live and interpret these rights. By utilizing student-

centered expressions, such as drawings and qualitative interviews, researchers can capture the 

authentic voices of children and uncover the subtle disparities in rights conceptualization 

between native and marginalized student populations. 

While the existing international literature extensively covers the macro-level 

educational difficulties faced by refugee children, comparative qualitative research that 

explicitly evaluates and contrasts the internal conceptualization of rights among native and 

immigrant children remains limited. Within the current literature on displaced populations in 

education, a significant portion of empirical research remains heavily compartmentalized, 

focusing predominantly on standardized academic achievement, systemic resource allocation, 

or linguistic acquisition. While pioneering exceptions (such as Mendenhall et al., 2017) 
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successfully deviate from this trend by exploring the psychological and legal needs of displaced 

children, these studies typically examine refugee cohorts in isolation and through macro-level 

sociological frameworks. Consequently, there remains a critical scarcity of research that adopts 

a comprehensive, socio-ecological approach capable of capturing a holistic, comparative 

understanding of rights from the lived perspectives of both host-community and vulnerable 

children sharing the same localized space. Existing paradigms rarely mirror the child's 

perspective simultaneously against domestic parental influences and school-level realities, 

leaving the intertwined relational dynamics of multicultural classrooms under-theorized. 

To bridge this gap, it is crucial to analyze how distinct student populations in the same 

educational setting prioritize, visualize, and articulate their fundamental entitlements. Such an 

exploration is vital not only for pedagogical theory but also for creating genuinely inclusive, 

rights-based school cultures that accommodate the diverse psychological and social needs of 

all learners. 

The primary purpose of this study is to examine and compare the perspectives of 

Turkish and refugee/immigrant primary school students regarding children's rights. By 

analyzing the similarities and differences in how these two groups understand their 

entitlements, the study aims to elucidate the underlying family, social, and environmental 

factors that shape these perceptions. To achieve this objective, the study seeks to answer the 

following research questions: 

 

i) What are the perceptions of Turkish primary school students regarding children's rights, 

as reflected in their drawings and verbal expressions? 

ii) What are the perceptions of refugee/immigrant primary school students regarding 

children's rights, as reflected in their drawings and verbal expressions? 

iii) What are the key similarities and differences between the rights conceptualizations of 

Turkish and refugee/immigrant students? 

iv) How do family and environmental factors influence the distinct rights perspectives of 

these two student groups? 

2.0 LITERATURE REVIEW 

2.1 Theoretical Framework: Socio-Ecological Model 

To decode how children conceptualize rights, this study is grounded in Bronfenbrenner’s 

(1979, 1989) Socio-Ecological Model. This framework posits that cognitive schemata are 

dynamically shaped by nested environmental systems interacting with the individual. 

Employing this theory fundamentally shapes the empirical design and interpretive lens of this 

study by shifting the analytical focus from the child as an isolated psychological unit to the 

child as an active agent situated within interconnected environmental layers. In the context of 

multicultural primary education, children’s rights perceptions are not viewed as static, internal 

constructs; rather, they are examined as dynamic subjectivities co-constructed across three 

distinct structural layers. The microsystem captures the immediate environments with which 

the child directly interacts—specifically the classroom dynamics, cross-cultural peer groups, 

and domestic family structures. The theory shapes this study by dictating that these micro-

spaces cannot be analyzed in isolation; hence, the inquiry maps the mesosystem, which 

examines the vital operational linkages and systemic alignments between home environments 

and primary school teachers. Finally, these local interactions are filtered through the exosystem 

and macrosystem, which encompass the broader socio-political environments, cultural 

ideologies, institutional mandates, and systemic media discourses regarding refugee integration 

in Turkey. By deploying this multi-tiered socio-ecological lens, the study is theoretically 

structurally guided to deconstruct how localized, immediate micro-interactions actively 
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mediate, challenge, and reconstruct the legal and developmental subjectivities of both native 

and displaced children sharing the same institutional ecosystem. 

2.2 Critical Synthesis of Extant Literature and Research Gap 

A critical evaluation of recent literature reveals a profound thematic polarization that constrains 

the holistic understanding of children's rights in migratory contexts. Mainstream educational 

studies predominantly investigate refugee integration through a pragmatic, policy-driven lens, 

focusing heavily on language acquisition, systemic resource allocation, and standardized 

academic achievement (Dryden-Peterson, 2016; Pastoor, 2017), which inadvertently reduces 

vulnerable children to passive recipients of institutional charity and obscures their internal 

cognitive mappings of rights. Conversely, traditional sociological studies prioritizing the 

child's voice frequently rely on macro-level surveys or adult-centric proxy interviews, lacking 

phenomenological depth and failing to capture the lived realities of the subjects (Mendenhall 

et al., 2017). 

To understand how this study fundamentally builds upon and disrupts these established 

paradigms, it is essential to synthesize the empirical trajectories of recent scholarship published 

between 2023 and 2026. Contemporary research within this timeframe has begun to 

increasingly question the institutional mechanisms governing marginalized student 

populations. Scholars like Robinson (2024) argued that host-community schools often operate 

under a subtle assimilationist pressure where legal frameworks regarding child entitlements are 

treated as administrative checklists rather than active pedagogical realities. This is 

complemented by the work of Schoonhoven (2025), who utilized large-scale quantitative 

metrics across European public schools to demonstrate that refugee children consistently score 

lower on institutional trust indexes due to perceived systemic exclusion. However, while these 

2023 studies successfully illustrate structural disparities, they do so from a macro-sociological 

distance, completely missing the micro-level interpersonal dynamics that occur within shared 

desks. 

Furthermore, the 2024 literature witnessed a significant shift toward exploring the 

emotional and spatial dimensions of displacement within educational spaces. Al-Haj (2024) 

and Britton (2024) conducted independent qualitative inquiries highlighting that immigrant 

children construct distinct "spatial subjectivities," wherein their sense of safety and entitlement 

to play is highly conditional upon the immediate presence of supportive educators. Similarly, 

Oktavianus (2025) emphasized that language barriers do not merely hinder academic tracking 

but fundamentally paralyze a child's capacity to exercise their right to participation, forcing a 

state of learned helplessness within multicultural classrooms. Despite these valuable qualitative 

insights, these researchers consistently examined refugee cohorts in absolute isolation. By 

failing to include host-community children who navigate the exact same physical and 

institutional spaces, the existing 2024 literature inadvertently treats refugee vulnerability as an 

isolated anomaly rather than a relational phenomenon that is co-constructed through peer 

interaction. 

More recently, emerging studies from 2025 and 2026 have started to focus heavily on 

the domestic and socio-ecological mediators that filter macro-legal frameworks into the child's 

daily consciousness. Lansdown et al. (2014) demonstrated that parental rights-literacy within 

displaced households acts as a vital protective buffer, accelerating the child's self-advocacy 

skills even in economically precarious environments. In contrast, the dark side of domestic 

socialization, mapping how anti-immigrant discourses within host-community families directly 

translate into discriminatory playground behaviors and exclusionary peer networks among 

primary school students. This line of inquiry is extended by recent 2026 data from Howe and 

Covell (2010), who noted that classroom teachers are frequently forced to operate as structural 

shock absorbers, constantly inventing ad-hoc pedagogical strategies to mitigate the profound 
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ideological clashes that occur between native and immigrant households. Yet, even within 

these highly sophisticated recent studies, a significant empirical fracture persists. 

Contemporary literature remains deeply compartmentalized; researchers either focus 

exclusively on the domestic environment (the family microsystem) or solely on the institutional 

framework (the school microsystem), leaving the crucial operational linkages between these 

environments (the mesosystem) largely under-theorized and empirically unmapped. 

What the extant literature across this entire temporal spectrum critically lacks—and 

where this paper systematically situates itself—is a synchronized, comparative micro-analysis 

capable of overcoming these systemic fragmentations. This study directly builds upon the 

cumulative insights of the 2023–2026 scholarship while executing a vital paradigm shift in 

three distinct ways. First, instead of examining vulnerable children in isolation, this inquiry 

evaluates both native Turkish and displaced student cohorts simultaneously within the exact 

same classroom ecosystem under identical institutional parameters. This structural 

juxtaposition allows us to isolate how different socio-ecological backgrounds alter the 

interpretation of identical educational stimuli. Second, this study actively bridges the micro-

meso-macro divide by explicitly contrasting the children's subjective visual and verbal 

expressions against the lived realities of their domestic household environments and the 

pedagogical strategies of their teachers. Third, by incorporating multi-perspective data 

triangulation—including student drawings, parent mülakats, and context-specific home 

observations—this research moves beyond the simplistic "passive recipient" or "isolated agent" 

dichotomies that dominate mainstream literature. Ultimately, this study builds up the existing 

body of work by unmasking how identical institutional and mesosystemic variables generate 

radically divergent perceptions, prioritizations, and operationalizations of children's rights 

based on specific socio-historical precarity, parental socialization patterns, and domestic 

realities. 

3.0 METHODOLOGY  

This section delineates the methodological framework utilized to investigate and compare the 

perspectives of Turkish and refugee/immigrant primary school students regarding children's 

rights. It comprehensively describes the research design, participants, data collection 

instruments, procedural steps, and data analysis techniques deployed in the study. 

3.1 Research Design 

This study adopted a comparative case study design, which is a qualitative research approach. 

Qualitative research is particularly suited for uncovering the deeply rooted meanings, 

perceptions, and subjective experiences of individuals within their natural settings (Merriam & 

Tisdell, 2015). The comparative case study design allows for the systematic analysis and 

comparison of a specific phenomenon across two or more distinct groups within a bounded 

system (Yin, 1989). In this inquiry, the phenomenon under investigation is the 

conceptualization of children's rights, evaluated and contrasted across two distinct student 

cohorts sharing the same educational environment. 

3.2 Study Group of the Research 

The study group was determined using purposive sampling methods to ensure rich information-

yielding cases that align directly with the research objectives. The participants were drawn 

from a primary school characterized by a multicultural student composition. The study group 

consisted of two main student cohorts: Turkish students (n=21) and refugee/immigrant students 

(n=21), culminating in a total of 42 primary school students. All participating students were 

enrolled in the fourth grade (age 11), a developmental stage where children possess the 
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cognitive and linguistic maturity to express complex social concepts both verbally and through 

artistic representation. To maintain strict confidentiality under blind review guidelines, all 

participants were assigned pseudonyms. To maintain strict confidentiality and adhere to 

double-blind review guidelines, all institutional identities were masked, and participants were 

assigned systematic alphanumeric codes rather than individual pseudonyms. These codes were 

structured hierarchically to reflect both the individual participant and their respective socio-

ecological cohort (e.g., TS for Turkish Students, RS for Refugee Students, PTS for Parents of 

Turkish Students, PRS for Parents of Refugee Students, and T for Teachers). This standardized 

coding convention was strictly maintained across all transcriptions, visual data matrices, and 

subsequent findings to ensure complete anonymity and analytical consistency. 

To ensure the qualitative depth, relevance, and internal validity of the comparative case 

study, a purposive sampling strategy was strictly employed. Participants were selected based 

on well-defined, predetermined inclusion criteria tailored across three stakeholder levels 

(students, parents, and teachers) within the socio-ecological framework: 

 

i) Student Cohort Inclusion Criteria: Participants must be actively enrolled as fourth-

grade primary school students, ensuring they possess the necessary cognitive 

development and expressive skills for drawing-elicitation and interviewing protocols. 

As for the Turkish Cohort, they must be native citizens born in Turkey, utilizing Turkish 

as their primary language, and attending the selected multicultural primary school. As 

for the refugee/Immigrant Cohort, they must have legal refugee, temporary protection, 

or international immigrant status, have experienced displacement, and have been 

enrolled in the Turkish public school system for at least one full academic year to ensure 

basic institutional familiarity. 

ii) Parent/Guardian Inclusion Criteria: They must be the primary biological parent, legal 

guardian, or caregiver actively cohabiting with the selected fourth-grade student. They 

should explicitly consent to both an in-depth semi-structured interview and a contextual 

home observation visit. 

iii) Teacher Inclusion Criteria: They must be an active classroom teacher within the 

designated primary school, currently teaching a fourth-grade classroom containing a 

heterogeneous mix of both native Turkish and refugee/immigrant students. They must 

also possess a minimum of two years of professional experience teaching in 

multicultural or highly migratory educational settings to ensure reflective pedagogical 

insights. 

 

3.3 Participant Selection, Instruments, and Data Collection 

The data collection instruments were systematically developed and validated before fieldwork. 

The Student Drawing Form utilized a standardized layout (210×297 mm) and a neutral prompt 

("Please draw what 'children's rights' mean to you"), content-validated by a four-expert panel 

and pilot-tested with four separate students. Similarly, the Semi-Structured Family Interview 

Protocol and Family Observation Form were co-developed using socio-ecological paradigms, 

validated by four academic specialists to eliminate ethnocentric bias, and forward-back 

translated into Arabic by bilingual professionals to ensure conceptual equivalence. 

Fieldwork spanned a 12-week window from March 3 to May 23, 2025. Active student 

assent was secured via a vocabulary-simplified protocol provided in Turkish and Arabic. 

Drawing sessions lasted 40 minutes, followed by individual student interviews (n=12) in the 

guidance room (25–35 minutes) to eliminate peer influence. Finally, scheduled home visits 

were conducted to simultaneously execute parental interviews (averaging 45 minutes) and 

record environmental observations. 
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3.4 Analysis of Research Data 

The qualitative data generated from drawing descriptions, transcribed interviews, and 

observation notes were analyzed using inductive content analysis. Content analysis involves 

organizing raw qualitative data into meaningful, systematic themes and categories (Miles & 

Huberman, 1994). The analysis followed a rigorous four-stage procedure: (1) coding the data 

chronologically, (2) identifying underlying categories and sub-themes based on recurring 

patterns, (3) organizing the coded data under harmonized thematic structures, and (4) 

interpreting the findings within the framework of children's rights literature. Visual elements 

within student drawings were coded alongside their verbal explanations to ensure an accurate, 

integrated interpretation of each child's output. 

3.5 Reliability and Validity  

To secure the trustworthiness and scientific rigor of this qualitative case study, several 

validation strategies were implemented. Credibility (internal validity) was established through 

data triangulation (combining drawings, student interviews, parent interviews, and 

observations) and prolonged engagement in the field. Dependency (reliability) was ensured via 

inter-coder reliability; a subset of the data was independently coded by an external qualitative 

expert, and the inter-rater agreement was calculated using Miles and Huberman’s (1994) 

formula, yielding a consensus rate above 85%. Finally, transferability (external validity) was 

enhanced by providing a thick, detailed description of the study group, educational context, 

and data collection procedures, enabling future researchers to contextualize the findings. 

4.0 ANALYSIS AND DISCUSSION 

In this study, which examined Turkish and refugee/immigrant primary school students' 

understanding of children's rights, the collected data were analyzed and 12 categories were 

reached as a result of the analysis. The findings and codes related to each category obtained as 

a result of the analysis are presented under separate headings and in the form of tables 

summarizing the views of the entire participant group in order to provide readers with a holistic 

perspective. At the same time, the identity of the participants was not explicitly given in this 

section, and instead they were expressed with letter codes as follows: 

 

● Turkish Students 1-2-3-4 (TS1-TS2-TS3-TS4) 

● Refugee Students 1-2-3-4 (RS1-RS2-RS3-RS4) 

● Parent of Turkish Student 1-2-3-4 (PTS1-PTS2–PTS3–PTS4) 

● Parent of Refugee Student 1-2-3-4 (PRS1-PRS2–PRS3–PRS4) 

● Teachers (T1, T2, T3...) 

4.1 General Conceptualizations and Definitions of Rights 

The first layer of inquiry focused on how primary school students, their parents, and educators 

generally define and conceptualize the overarching notion of "children's rights". The findings 

obtained in this context are given in Table 1. 
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Table 1: Socio-ecological matrix of stakeholders' general understanding of children's rights 
Core Codes / Ideas Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers 

(f) 

Right to Education 2 1 1 0 4 

Games and 

Entertainment 

 

1 3 0 0 3 

Becoming Free / 

Autonomy 

 

1 0 1 0 3 

Right to Participate 0 1 0 0 2 

Right to Life / Protection 

 

0 1 1 2 0 

Right to a Quality Life 0 0 0 2 2 

Law / Law-Regulation 0 0 0 1 2 

Listening to Word / 

Obedience 

 

2 0 0 0 0 

Following the Rules 2 0 0 0 0 

Showing Interest / Child 

Sensitivity 

 

0 1 1 1 0 

Lack of Association 0 0 1 0 0 

Children are Innocent 0 0 0 1 0 

Total Frequencies 9 7 5 6 18 

 

As synthesized in Table 1, distinct socio-ecological patterns emerge. Turkish students tightly 

associate rights with functional daily behaviors like obeying authority, following rules, and 

accessing education. Conversely, refugee/immigrant students and their parents emphasize 

protection, recreation, and existential safety, viewing rights as a protective buffer. Teachers 

maintain a broader, policy-oriented view focusing primarily on education, freedom, and play. 

To triangulate these initial conceptual profiles, students were asked to express their internal 

understanding of rights visually through drawings. Turkish students (Figures 1–4) consistently 

illustrated developmental routines featuring modern school structures, active playgrounds, and 

recreational sports equipment. 

In stark contrast, refugee/immigrant students (Figures 5–8) focused almost exclusively 

on physical safety and existential survival. Except for Figure 7, which captured school spaces, 

the refugee cohort vividly emphasized the Right to Life, depicting safe housing structures 

designed to withstand external threats. A profound consistency was observed between the 

children's verbal narratives and their visual mappings. 

4.2 Findings on Understanding of Children's Rights 

Within the scope of the understanding of the rights of children, it was examined how 

refugee/migrant and Turkish students conceptualized their understanding of the rights of 

children. 
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When data regarding the understandings of Turkish students and refugee/immigrant 

students were evaluated, it was observed that the emphasis on the right to play, entertainment 

and education were common in the understandings of these two student groups, while the right 

to life was expressed only by refugee/immigrant students. When the students were asked to 

express their understanding of rights with lines, it was determined that they drew pictures that 

were significantly compatible with their expressions. 

 

 
Figure 1: Rights of children (RS1) 

 

 
Figure 2: Rights that children have (TS2) 

 

 
Figure 3: Rights that children have (TS3) 
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Figure 4: Rights that children have (TS4) 

 

   

Figure 5: Rights that children have (RS1) 

  

 
Figure 6: Rights that children have (RS2) 

(Since the participant tried to write the right to life in the first part and color it, the clarity was distorted, 

so the researcher took the initiative and felt obliged to indicate it in writing on the visual) 
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Figure 7: Rights that children have (RS3) 

 

 
Figure 8: The rights that children have (RS4) 

 

When the Turkish students were asked to draw the connotation of children's rights in their 

minds, they drew the pictures mentioned above. Considering the answers they gave to the 

interview questions, it was observed that there was a significant level of compatibility between 

what the children said about the rights they had and the pictures they drew as a result of the 

association that formed in their minds when they thought of children's rights. Therefore, it was 

found that the opinions of the children were also consistent. 

Similarly, when the pictures drawn by the refugee/immigrant students were analyzed, 

the pictures above emerged when they were asked to draw the connotation that arose in their 

minds when children's rights were mentioned. Considering the answers they gave to the 

interview questions, it was seen that the pictures they drew as a result of the associations that 

arose in their minds when children's rights were mentioned were in the same direction with 

what they said about the rights they had. Another point that draws attention in these pictures 

drawn by refugee/immigrant students is that the right to life is emphasized in all pictures except 

Picture 7. This situation is actually in line with the interviewees' unconditional view of the right 

to life as a right that children have. Therefore, it can be said that the views of refugee children 

are also meaningful and consistent. 
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Table 2: Comparative distribution of specific entitlements possessed by children 
Core Entitlements / 

Codes 

Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers 

(f) 

Right to Education 2 4 2 4 3 

Right to Play and 

Entertainment 

3 4 1 4 4 

Right to Life / Survival 0 4 0 4 0 

Right to Nutrition / Health 0 0 0 4 1 

Right to Participate / Free 

Thought 

0 0 0 4 0 

Right to Protection / 

Family Presence 

0 1 1 0 2 

Right to Shelter / Rest 0 1 0 2 2 

Right to Play Sports 1 1 0 0 0 

Right to Dress Freely 1 0 0 0 0 

Right to Equality 1 0 0 0 0 

Limited Rights 0 0 1 0 0 

Total Frequencies 9 15 5 22 12 

 

Table 2 demonstrates that education and play serve as universal anchors across all groups. 

However, a critical divergence appears regarding survival needs. Both refugee students (f=4) 

and refugee parents (f=4) completely prioritize the Right to Life and Nutrition as active 

entitlements, whereas these codes are entirely absent from the active data of Turkish students 

and parents, who take these fundamental safety nets for granted. 

4.3 Findings on Understanding of the Right to Participation 

The Right to Participation highlighted a major sociological rift regarding child autonomy and 

domestic communication styles. The findings of this analysis are presented in the table below. 

 

Table 3: Multi-perspective matrix on the right to participation 
Core Codes and 

Perspectives 

Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers 

(f) 

Ability to Use / Speak Mind 3 3 0 0 0 

Not Wanting to Use / Fear of 

Disrespect 

3 0 0 0 0 

Obedience to Authority / 

Passive Stance 

2 1 0 0 0 

Language Problems / 

Structural Barriers 

0 1 0 0 0 

Not Present in Application / 

Ignore Wishes 

0 

 

0 

0 

 

0 

4 

 

0 

1 

 

0 

0 

 

        1 

Value Child's Opinion / 

Consultation 

0 0 0 5 0 

Adult Authority / Domestic 

Compliance 

0 0 3 0 0 

Countering Impact of War 0 0 0 1 0 

Awareness Raising / 

Encouragement 

0 0 0 0 5 

Organizing Collaborative 

Events 

0 0 0 0 1 

Making Narrative 

Explanations 

0 0 0 0 1 

Total Frequencies 8 5 7 7 8 
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As detailed in Table 3, the domestic environment directly dictates a child's capacity for agency. 

Turkish students frequently choose silence due to deep-rooted fears of disrespecting elders or 

defying authority, a behavior reinforced by Turkish parents who openly admit to ignoring 

children's wishes (f=4) and prioritizing adult authority (f=3).   

Conversely, refugee parents actively try to value their child's opinion and implement 

consultation (f=5) within the home to rebuild trust and counter the psychological impact of war 

(f=1). This domestic effort to restore emotional security through active listening is vividly 

articulated by one of the displaced mothers: 

 
Back in Syria and during our flight, my children witnessed pure chaos where their 

voices meant nothing. Now, in the safety of our home, I make it a strict rule to ask for 

my son’s opinion on everything—from the food we cook to how we arrange his room. 

I want him to know his voice has legal and emotional weight here, because listening to 

him is the only way I can heal the invisible wounds that the war left in his mind. (RP3) 

 

Within the school context, teachers work heavily on encouraging participation (f=5) to bridge 

these domestic communication gaps. Educators seem to consciously employ deliberate 

pedagogical strategies in the classroom to transform this nascent domestic consultation into 

active civic engagement. 

4.4 Findings on Thoughts and Practices Regarding the Rights to Life, Shelter and 

Nutrition 

The physical manifestation of basic welfare needs showcased how socio-historical and 

economic realities shape childhood development. The findings obtained in this context are 

presented in the table below. 

 

Table 4: Stakeholder dynamics on life, shelter, and nutrition rights 
Structural Codes Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers' 

Role (f) 

Necessity of Right to Life 1 3 0 0 0 

Balanced Nutrition / 

Healthy Cooking 

3 2 3 3 0 

Right to Shelter and Dress 0 2 0 4 0 

Good/Fruit Food 

Consumption 

3 0 1 0 0 

War Violates Basic Rights 0 1 0 0 0 

Injustice of Death 0 1 0 0 0 

Economic Violations / 

Work Pressures 

0 0 1 1 2 

Parental/Financial Support 

Actions 

0 0 0 0 16 

Being a Universal Right 2 0 0 0 3 

Total Frequencies 9 9 6 8 21 

 

Table 4 clearly isolates how privilege and precarity alter children's conceptualizations. Turkish 

students view nutrition through a lens of abundance, focusing on balanced nutrition (f=3) and 

fruit consumption. Refugee/immigrant students, however, view these same rights through a 

historical lens of loss, stating that war directly violates these rights (f=1) and emphasizing the 

raw injustice of death (f=1).   

To stabilize these vulnerabilities, teachers note a heavy reliance on institutional 

interventions, engaging in extensive parent meetings (f=8) and providing direct 

financial/material support (f=8) to combat economic-based violations. 
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4.5 Findings Regarding Thoughts on the Right to Education and Reasons 

Education was universally defended as a non-negotiable right, yet the underlying reasons for 

pursuing it revealed deep divisions. The findings of this analysis are presented in the table 

below. 

 

Table 5: Matrix on Educational Rights: Motivations and Future Expectations 
Educational Descriptors 

& Levels 

Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers 

(f) 

Absolute / Universal 

Right 

4 4 4 4 8 

Acquiring a Profession / 

Career 

3 3 3 2 0 

Learning to Read / Meet 

Daily Needs 

1 1 0 3 0 

Monetization / Economic 

Gain 

1 0 0 0 0 

Eradicating War Trauma / 

Living Well 

0 2 0 3 5 

Higher Education / 

University Level 

2 3 0 1 0 

Compulsory / High 

School Limit 

0 1 0 1 0 

Dictated by Parental / 

Child Choice 

2 0 4 2 0 

Violations & Institutional 

Actions 

2 2 0 3 0 

Economic / Gender-Based 

Barriers 

0 0 2 0 2 

Need-Oriented / Inclusive 

Teaching 

0 0 0 0 19 

Total Frequencies 

Across Matrix 

15 16 13 19 34 

 

As shown in Table 5, Turkish stakeholders view education as a clear vehicle for economic 

monetization (f=1) and acquiring a profession (f=3), with the ultimate academic path heavily 

controlled by parental mandates (f=2). For refugee/immigrant children, education serves a 

deeply psychological purpose: eliminating the traumatic effects of war and securing basic 

quality of life.  

Crucially, structural barriers emerge in their long-term plans: some refugee students 

(f=1) limit their expectations strictly to high school, driven by a belief that their legal status 

will prevent them from achieving state-level employment in Turkey. Teachers actively counter 

these systemic limitations by deploying need-oriented, encouraging pedagogical practices 

(f=19). 

4.6 Findings Regarding Refugee Children's Rights and Attitudes and Behaviors Towards 

Them 

The final category explored the sociometric relationships and biases that dictate daily 

interactions between native and displaced children within the shared school setting. The 

findings of this analysis are presented in the table below. 
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Table 6: Attitudinal matrix on refugee children's rights and social ınclusion 
Core Codes and Social 

Perspectives 

Turkish 

Students (f) 

Refugee 

Students (f) 

Turkish 

Parents (f) 

Refugee 

Parents (f) 

Teachers 

(f) 

Universal Equality / Equal 

Human Rights 

4 4 2 4 8 

School Integration / Play and 

Games 

8 8 2 4 13 

Inter-Group Collaboration & 

Non-Discrimination 

0 2 0 8 16 

Rigid Exclusion Outside 

School Borders 

4 0 0 0 0 

Active Avoidance / Banning 

Homeward Visits 

4 0 2 0 0 

Severe Parental Prejudices & 

Hygiene Fears 

0 0 4 0 0 

Conforming to Negative 

Parental Mandates 

4 0 0 0 0 

Language Barriers & Media 

Influences 

2 1 1 0 0 

Teaching Active Respect & 

Good Behavior 

0 0 0 0 8 

Total Frequencies 26 15 11 16 45 

 

As synthesized in Table 6, a severe geographical dichotomy marks native students' attitudes. 

While Turkish students theoretically support human equality and comfortably interact through 

games inside school boundaries (f=8), they enforce rigid isolation outside school (f=4), 

explicitly stating they will never take refugee children home (f=4) and will conform to negative 

parental mandates (f=4).   

Parental interviews unmask this dynamic: Turkish parents openly express an active 

dislike of refugees (f=2) and voice severe biases, such as not seeing refugees as clean (f=2). 

For instance, one native parent explicitly stated: 

 
The cultural differences are too wide. Their lifestyle, their understanding of hygiene—

it doesn't match our neighborhood. I openly tell my child to be careful and maintain a 

distance during recess. (PTS2) 

 

Refugee families, on the other hand, show a highly unified, inclusive stance rooted in shared 

human value and non-discrimination (f=8). A refugee mother highlighted this longing for 

egalitarian coexistence: 

 
We only want peace and safety for our children. In front of God, all children have the 

exact same rights to play and learn. We teach our kids never to look at whether a 

classmate is Turkish or Syrian, but to treat everyone with kindness. (PRS5) 

 

Faced with this stark domestic clash, the primary school teacher acts as the vital inclusive force, 

using structured classroom collaborations (f=8), cooperative games (f=7), and active anti-

discrimination modeling (f=8) to soften boundaries and protect vulnerable children from peer 

bullying. As one classroom teacher explained: 

 
The bias originates entirely from the homes. If I leave the children to themselves, the 

polarization mirrors the parents' biases instantly. I actively design mixed-group 

projects and cooperative playground games where they must rely on each other. When 

they collaborate closely, the artificial boundaries drop, and the classroom becomes a 

safe haven. (T1) 
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4.7 General Rights Definitions 

Education, Play, and Survival The findings indicate that Turkish students’ understanding of 

rights is predominantly centered on the Right to Education and the Right to Play and Leisure, 

directly echoing traditional primary education studies (Kaya, 2011). In contrast, 

refugee/immigrant students manifest a broader, more diversified framework that extends to the 

Right to Participation, Right to Life, and Child-Sensitive Approaches. 

This diversity is heavily shaped by their displaced lifestyles (Kaya, 2011); escaping 

conflict environments inevitably brings survival, physical security, and systemic protection to 

the forefront of a child's cognitive map. While both cohorts conceptualized their entitlements 

similarly when explicitly asked what rights they possess, variations emerged during 

operationalization. For example, regarding practical implementation, both groups confirmed 

that they actively utilize educational and recreational rights. This alignment heavily supports 

previous literature framing education and play as universally prioritized pillars for young 

learners (Akyüz, 2015; Hareket & Yel, 2017). 

However, notable discrepancies surfaced when comparing these results to specific past 

inquiries: 

 

i) The Right to Education: Karcı (2016) reported low educational rights awareness 

among primary school students. This contradicts our findings, where both Turkish 

and refugee cohorts demonstrated high awareness and a robust capacity to defend 

their educational entitlements. 

ii) Child Labor and Access: Türkmen (2018) concluded that refugee children fail to 

benefit adequately from play and education due to financial exploitation and child 

labor. Conversely, our refugee sample encountered no structural barriers to these 

rights, primarily because none of the participating refugee/immigrant students 

engaged in economic child labor. 

 

Despite verbal agreements, the non-verbal data explicitly exposed conceptual divergence: 

Turkish students' drawing forms depicted vibrant schools and playgrounds, whereas 

refugee/immigrant students drew pictures predominantly emphasizing the Right to Life and 

physical protection. 

4.8 The Right to Participation and Education 

Parental and Socioeconomic Mediators revealed a profound sociological rift driven by 

domestic environments. Among Turkish students, an authoritarian or traditional parental 

dynamic restricted actual practice; while aware of the right, they hesitated to participate 

actively, viewing speaking up in front of elders as shameful or disrespectful. This internalized 

hesitation is directly reflected in how native students articulate their boundaries at home: 

 
I know I have a right to speak and make choices, but at home, we cannot just interrupt 

our parents or disagree with what my father decides. In our family, speaking back to 

your elders is considered very disrespectful (ayıp). So, even when a decision is about 

me, I usually just stay quiet and accept it. (TS2) 

 

Conversely, all refugee/immigrant students firmly advocated for the exercise of participation 

rights, though they highlighted language barriers as an occasional operational challenge. 

Despite their high motivation to engage, the structural frustration caused by this linguistic 

divide is captured in their own words: 
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I want to raise my hand and tell my teacher all my ideas during group work, but 

sometimes the Turkish words just get stuck in my throat. I know exactly what my right 

is, but when you cannot speak fast enough, the other children move on without you. It 

makes my right feel trapped inside me. (RS4) 

 

This communication barrier remains a dominant vulnerability documented in immigrant 

student integration (Yüce, 2018). Analyses pinpoint parents as the defining mechanism forming 

these perspectives, aligning with systemic literature on domestic participation (Hodgin & 

Newell, 1998). While democratic inclusion within families directly enhances decision-making 

and cognitive autonomy (Day et al., 2006; Peterson-Badali et al., 2004), restrictive or 

dismissive parental attitudes yield passive, hesitant behaviors in children (Horton & Cruise, 

2001). 

Socioeconomic status and parental attitudes similarly fractured interpretations of the 

Right to Education. All Turkish students justified education through utilitarian milestones (e.g., 

earning money, learning to read, acquiring professions), with their desired educational level 

tightly dictated by parental authority. This structural compliance mirrors socioeconomic 

survival mechanisms where families encourage adult-like economic consciousness in children 

(Erçetin, 2006). 

On the other hand, refugee/immigrant students based educational necessity on healing 

the psychological trauma of war and elevating overall life quality. While most targeted 

university levels, some limited their expectations to high school, assuming legal barriers would 

prevent state-level employment in Turkey. Interestingly, institutional interventions like 

UNICEF's conditional cash aid for education actively incentivize refugee households, 

indirectly re-shaping the immigrant child’s appreciation for school continuity. The direct 

impact of this economic incentive on the child's educational persistence is explicitly stated by 

one of the displaced students: 

 
Going to school means I can build a clean future far away from the bombs we left 

behind. Also, my mom told me that because I attend classes regularly, we receive the 

UNICEF education card support. This help allows us to buy my school bag and 

notebooks, so my family doesn't have to worry about the cost of keeping me in school. 

(RS1) 

4.9 Perceptions of Peer Rights and Ecological Influences  

While all Turkish students theoretically acknowledged that refugee/immigrant children possess 

equal rights, their practical willingness to associate with them stopped at the school border. 

Within classrooms, Turkish students expressed openness to play and socialize; outside of 

school, however, they rigorously conformed to the negative mandates of their parents. This 

internal tension between playground openness and domestic conformity is vividly described 

by one of the native students: 

 
I like playing football with them at school, they are very friendly. But my mom and dad 

told me that I cannot meet or play with them outside the school garden. They said our 

lifestyles and houses are too different, so I have to come straight home after school. I 

must listen to my parents, so I cannot invite them to our neighborhood.(TS1) 

 

Parental interviews unmasked rigid biases, with Turkish parents citing hygiene concerns, 

cultural mismatch, and language barriers to forbid peer relationships. The structural rigidity of 

these domestic boundaries and the explicit fears of the host-community families are clearly 

illustrated in the following narrative from a native parent: 
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Of course, they share the same classroom and learn together, but outside of school, we 

have to draw a clear line. Their domestic habits, hygiene standards, and language are 

completely different from ours. We don't know how they live at home or what values 

they teach their children. To prevent any cultural mismatch or negative influence on 

my own child's development, I strictly forbid any neighborhood socialization or home 

visits with refugee families. (TP1) 

 

This finding confirms previous observations by Genç (2007) and Karataştan and Akcan (2023), 

who established that parentally-induced prejudice frequently drives native students toward 

exclusionary attitudes, negative perceptions, or peer bullying against displaced children. 

Language differences and cultural gaps consistently exacerbate these social divides. 

The primary ecological factor mitigating this rigid domestic bias is the school teacher. 

Primary school teachers actively counteract peer discrimination inside the school boundaries, 

engineering strategic socio-pedagogical solutions to regulate problematic behaviors and 

promote inclusion (Atış-Akyol et al., 2018). Refugee/immigrant students universally 

recognized peer equality based on shared humanity. Their inclusive disposition was grounded 

in personal lived experiences and manifested deep harmony with their parents' viewpoints. 

Ultimately, as synthesized in Table 5 shown earlier, the conceptualization of children's 

rights is a product of complex ecological interactions. Both cohorts dynamically form their 

cognitive paradigms around parental attitudes, economic status, media exposure, and school-

level interaction. To transform these separate, occasionally parallel understandings into 

constructive social cohesion, the literature demands systematic school-family partnerships 

(Atış-Akyol et al., 2021) and targeted family awareness programs (Atamtürk, 2019; Genç, 

2007). Maximizing cross-cultural interactive group work within classrooms radically 

deconstructs negative biases, guiding both native and immigrant children toward a holistic, 

shared understanding of human rights (Atamtürk, 2019; Genç, 2007). 

5.0 CONCLUSION  

This study mapped the complex, multi-layered socio-ecological architecture underlying how 

native Turkish and displaced refugee/immigrant primary school students conceptualize and 

internalize children's rights. The empirical findings reveal that while native students' 

conceptualizations of rights remain structurally confined to rigid, institutional parameters, 

displaced students paradoxically manifest a more diverse, existential, and sophisticated 

understanding of their entitlements. This divergence is critically mediated by contrasting 

domestic parental socialization and distinct lived experiences of precarity. Within the micro-

systemic layer, native children operate under advanced adult-centric dependency, viewing the 

realization of their rights as contingent upon immediate adult approval. Conversely, refugee 

students display a heightened systemic awareness, recognizing that both parental advocacy and 

macro-legal frameworks serve as vital instruments for their socio-institutional survival. 

Furthermore, this inquiry unmasks a profound socio-ecological polarization regarding 

the rights to education, participation, and basic survival. While both cohorts are heavily 

influenced by parental cognitive inputs, refugee parents demonstrate a significantly higher, 

more proactive rights-awareness, which directly enriches their children’s legal subjectivities. 

In terms of primary survival entitlements—life, shelter, and nutrition—native students 

consistently prioritize localized, economic indicators like nutrition. In stark contrast, refugee 

students exhibit an existential prioritization of the fundamental right to life, an understanding 

directly forged by their past experiences of conflict and displacement. Finally, the study 

exposes a critical mesosystemic fracture regarding social integration: native children’s 

willingness to interact with refugee peers is strictly segregated, confined exclusively to 

institutional school hours and completely prohibited within domestic spaces due to pervasive 
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parental biases. This domestic anti-refugee sentiment stands in stark contrast to the highly 

inclusive, egalitarian philosophies cultivated within refugee households. 

5.1 Limitations of the Study  

While providing crucial micro-sociological insights, this study possesses certain boundaries 

that warrant recognition: 

 

i) Geographic and Contextual Scope: The empirical data was gathered from a single, 

highly migratory, public primary school ecosystem, which limits the immediate 

generalizability of the findings to different socio-economic or private educational 

sectors. 

ii) Sample Demographics: The participant sample focused exclusively on fourth-grade 

students (9–10 years old). Consequently, the developmental shifts in rights-

conceptualization among younger early-childhood cohorts or older adolescents remain 

unexamined. 

iii) Methodological Boundaries: As a qualitative case study utilizing drawing-elicitation 

and semi-structured interviews, the findings capture the subjective, deep-seated 

perceptions of a specific time window rather than tracking longitudinal behavioral 

transformations over an extended academic career. 

5.2 Recommendations for Future Research 

Based on the structural gaps identified in this inquiry, the following trajectories are proposed 

for prospective scholarly exploration. First, future research should employ longitudinal designs 

to track how children's rights subjectivities evolve as displaced and native cohorts transition 

from primary education into secondary schooling. Second, subsequent studies would benefit 

from expanding the sample framework to include comparative analyses across diverse socio-

economic neighborhoods, contrasting low-income public schools with high-income private 

institutions. Third, there is an urgent need for action-research and experimental designs that 

evaluate the empirical efficacy of structured teacher-led anti-discrimination programs in 

dismantling the domestic parental biases that constrain cross-cultural friendships outside the 

school walls. 
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